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International undergraduate student adjustment in a community as a 
function of motivation, self-esteem, interpersonal relationships, 
participation in activities, and English language skills 
Mary Felicity Barratt 
In charge of major work: Mary E. Huba 
From the Department of Professional Studies in Education 
Iowa State University 
This study investigated the relationships among several variables 
and the adjustment of international undergraduate students at Iowa 
State University to the community in which the university is located. 
Mail surveys were sent to international undergraduates who had been 
enrolled at Iowa State University for one year or more, and 170 usable 
surveys were returned. 
Findings supported certain of the hypotheses. Specifically, 
adjustment, as measured the evaluation of the experience with the 
people of community, is positively related to interpersonal 
relationships with Americans, written and oral/aural English language 
skills, and region of origin. Adjustment, as measured by the evaluation 
of the experience with the city itself, is positively related to 
oral/aural English language skills. No significant relationship between 
motivation for being in the United States, campus and community 
programs and amenities the students used, gender, or involvement with 
a church or other religious organization and adjustment was found. 
V  i  i  
Interpersonal relationships were found also to be positively 
related to the students' self-esteem at the present time, as well as to 
their written and oral/aural English language skills. Self-esteem was 
also positively related to written and oral/aural English language 
skills. The self-esteem of international students at home and at 
present did not differ significantly. 
When interpersonal relationships were predicted from a 
combination of predictor variables, the results of the stepwise 
multiple regression analysis revealed that interpersonal relationships 
could be predicted primarily by oral/aural English language skills, and 
additionally by gender, self-esteem at present, and integrative 
motivation. 
Stepwise multiple regression analyses also revealed that 
adjustment, as measured by the evaluation with the city, could be 
predicted by the evaluation of the experience with the people. 
Adjustment, as measured by the evaluation of the experience with the 
people, could be predicted by the evaluation of the experience with the 
city and by interpersonal relationships. 
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CHAPTER!. INTRODUCTION 
American institutions of higher education have for many years 
hosted and educated international students. Learning about and 
adjusting to academic life is a challenge for any new student but for 
international students it is a particularly heavy burden. As early as 
1963, Selltiz said that international students must learn to function 
not only in the new academic setting and meet its responsibilities, but 
also become familiar with a new culture, language, and diet. Cultural 
adjustment continues to be identified by researchers as one of the 
major problems facing international students (Paige, 1990). Depending 
on how trivial or severe the problems in adjustment are, international 
students' experience may be either very satisfying or unhappy. 
Much of the research on the needs and problems of international 
students at institutions of higher education in the United States has 
focused on academic matters. Non-academic needs, problems and 
perceptions are mentioned only in passing. Selltiz (1963) suggested 
that it is important to look further at the non-academic aspects of 
cultural adjustment of international students to ensure that they have 
a satisfactory educational experience. 
What does one mean when one speaks of cultural adjustment? 
There are many definitions of this term, but a simple and useful one is 
offered by Brislin (1981). He defines cultural adjustment as "the core 
elements of people's satisfaction, perceived acceptance by hosts, and 
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ability to function during everyday activities without severe stress" 
(p.271). In other words, for international students adjusting to the 
American culture means making changes, understanding new ways of 
thinking, and adopting behavior patterns that lead to feeling like a 
worthwhile, functioning adult who can succeed in doing what he/she 
came here to do. 
Aspects of adjustment 
The need for cultural adjusment is apparent in many areas of an 
international student's life. International students have to adjust at 
least minimally in order to function in U.S. society and achieve their 
academic goals (Findsen, 1987). 
Some authors contend that adjustment can be regarded as cultural 
learning. Sojourners in a foreign country have to achieve a level of 
understanding of the host culture adequate for fulfilling their goals. 
The process can be difficult, but it will be rewarding as they become 
more comfortable living in a culture that is better understood, and are 
thus able to lead their everyday lives without major stress (Brislin, 
1981). 
Those who work with international students at institutions of 
higher education know that adjustment to the American culture seems 
to come much more easily for some students than for others. In fact, 
there are international students who appear unable to adjust 
satisfactorily, and who either endure an unhappy overseas experience, 
manifest their discomfort in somatic ways by suffering from physical 
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ailments, or return home. The decision to do the last of these can be 
much more problematic for international students than it would be for 
American students. In cultures in which an individual's behavior 
reflects on the whole family, returning home without fulfilling 
academic goals may signify failure and shame for all (Sue, 1981). 
Particularly for students from such backgrounds, adjustment which 
promotes academic success is essential. 
One might ask what it is that enables one individual to adapt to a 
new culture but prevents another from doing so. Throughout the 
literature on sojourner adjustment, including that concerned with the 
experiences of international students, a number of recurrent themes 
appear. For instance, researchers frequently discuss demographic 
variables such as age, gender, marital status, and country of origin and 
their relation to adjustment (Lee, et al., 1981; Siriboonma, 1978). Non-
demographic variables appear to have a role in adjustment as well. For 
example, some authors believe that religion may be related to 
adjustment (Findsen, 1987; Pruitt, 1978). Individuals who work with 
international students believe that students who are employed or are 
sponsored by a government or other agency adjust more easily and are 
more successful academically than those who are not (D. Peterson, 
personal communication, November 9, 1992; D. Vance, personal 
communication, January 22, 1993). 
A model that depicts one way in which possible variables in 
international student adjustment may interact is found in Figure 1. In 
the following section each of these variables will be discussed in turn. 
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MOTIVATION 
ENGLISH 
LANGUAGE 
SKILLS 
SELF-ESTEEM 
AT HOME 
BACKGROUND 
> 
RELATIONSHIPS 
WITH 
AMERICANS 
ACTIVITIES 
> 
SELF-
ESTEEM 
AT 
PRESENT 
> ADJUSTMENT TO 
THE COMMUNITY 
Figure 1. A model depicting a possible relationship among the 
variables of the study 
Motivation 
Issues in adjustment that are more interesting, and certainly less 
well-researched than those described above are those that could be 
described as personal attributes of the sojourner. Of primary interest 
in this study is the motivation that international students have for 
coming to the United States in the first place. Presumably, 
international students come to American universities and colleges in 
order to pursue educational goals. Yet many admit that that is not their 
sole interest in being here. They are also interested in meeting 
5  
Americans and experiencing life in the United States (Findsen, 1987; P. 
Green, personal communication, November 25,1992). 
There may be a relationship between the motivation international 
students have for coming to the U.S. and their interest in the American 
culture, and the degree to which they immerse themselves in it. 
Motivation may affect the ways individuals interact with Americans 
and perceive the community in which they are living. 
An examination of the literature in second-language learning, in 
which motivation is a frequent topic, provides a paradigm for 
discussing motivation and international student adjustment (Cowan, 
1968; Dornyei, 1990; Spolsky, 1969). Although not all researchers of 
the role motivation plays in learning a foreign language come to the 
same conclusion, many of their findings support the theory that the 
type of motivation one has for learning a language has an important 
role in the achievement of fluency. Certain types of motivation, 
defined by the level of one's interest in the culture of the foreign 
language, promote greater or lesser levels of fluency. Students who 
are interested in the culture and the people whose language they are 
learning achieve a higher level of fluency than those who wish to learn 
the language in order to fulfill an educational requirement, to obtain a 
better position or to be able to read in the language (Spolsky, 1969). 
Examining the role of motivation in the acculturation process of 
international students using the second-language learning model seems 
a natural extension of that model. One would assume that students 
with integrative motivation (highly interested in and attracted to the 
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American culture) or assimilative motivation (driven by the desire to 
become an indistinguishable member of the community) will be more 
strongly motivated to become involved with the culture and the 
community than those with instrumental motivation (driven by the 
desire to accomplish some tangible goal, i.e., a college degree or 
advanced training) (Dornyei, 1990). 
An international student's motivation for being in the United 
States may determine the extent to which he/she makes use of 
orientation information and services for foreign students available at 
colleges and universities. These services are typically offered through 
offices on campus established to serve international students, or 
through other student services offices. Examples of such services and 
programs are orientation programs, foreign student advising.and 
English language courses (Findsen, 1987; Stafford, 1978). Students 
may also take part in other institutional programs and services not 
designed specifically for them. Additionally, community activities and 
services are available to them. 
For students who are integratively motivated, such opportunities 
might provide the entree into the culture and community they desire. 
Instrumentally motivated students may not be particularly interested 
in the American culture or in substantial interaction with Americans. 
However, they may derive comfort from living in a community in which 
they can purchase familiar foods, practice their religion with others of 
like belief, or provide companionship for a stay-at-home spouse. Such 
a community may provide an environment which can make 
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accomplishing academic goals a more pleasant experience than it might 
otherwise have been. 
Whatever the motivation of international students for being in 
the United States, they must learn to function in the particular 
institution of higher education in which they are enrolled. The 
academic community, however, Is but one of several in which their 
sojourn takes place. The ease with which they can function within and 
negotiate for what they need from these communities (city, state, even 
nation) is certain to play a considerable role in their ability to adjust 
in them. 
Most international students return to their home countries after 
completing their studies, although the rate of return varies for 
different nationalities. The sojourn in the United States is temporary, 
as is the need for the "second-culture social skills" (Bochner, 1986, 
p.350) learned while here. For many students, the motivation for 
learning these skills is strictly instrumental; they use them while they 
need them, but do not generally abandon their own cultural values and 
norms (Bochner, 1986). Stafford (1978) reported that the 
undergraduate students in his study had some trouble maintaining their 
own cultural customs. The ability to maintain cultural traditions and 
ties, including religious practices, might help counteract the 
homesickness many international students report as one of their major 
problems (Lettow, 1969; Meloni; 1986; Stafford; 1978). This may be 
especially true for students who are instrumentally motivated. They 
are probably not very interested in participating In the new culture and 
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their stay in the United States will be more comfortable if they can 
keep their lifestyles as close as possible to what they were in their 
own countries. 
Interpersonal relationships 
The desire to maintain their own culture may impel students to 
rely heavily on relationships with co-nationals for support and 
friendship. There are mixed reports on the effect of intense mingling 
with co-national groups. Some research shows the co-national support 
network to be very useful in helping sojourners adjust, especially in 
the early days of their stays (Brislin, 1981; P. Green, personal 
communication, December 10, 1992); other research indicates that 
strong affiliation with co-nationals limits cross-cultural contact and 
impedes adjustment (Greenberg, 1989). Seeking out contact with 
fellow nationals may even be a sign that sojourners unable to cope with 
cultural adjustment and to accomplish their goals are experiencing 
"withdrawal" from the new culture (Brislin, 1981). 
Although international students may enjoy and depend on the 
companionship and support of co-nationals, many report a strong 
interest in meeting and becoming friends with Americans (Findsen, 
1987; P. Green, personal communication, December 10, 1992; Rad, 
1986). International students who spend more of their leisure time 
with Americans are better adapted than those who do not (Furnham, 
1988; Kamal, 1990; Mustaffa, 1990; Noury, 1970; Surdam & Collins, 
1984). Yet they report finding difficulty in achieving the level of 
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interaction and intimacy witli Americans they desire (Elenwo, 1988; 
Pedersen, 1976; Thomas and Althen, 1989). 
Interpersonal relationships are clearly an important part of the 
lives international students build for themselves while they are here. 
The role these relationships have in facilitating adjustment or at least 
making the sojourn bearable is something that needs to be explored. 
Findsen (1987) found that international students sought support from 
people from their home countries, other international students, and 
then Americans, in that order. Each type of relationship appears to 
have a place in helping international students adjust. 
in addition to discussing the potential role in adjustment of 
international students' interpersonal relationships, one might also 
think of interpersonal relationships as an outcome of the students' 
sojourn in the United States. Little is known about a possible 
relationship between international students' motivation and the 
interpersonal relationships they desire and develop. One could ask if 
students with instrumental motivation are more likely to seek out 
relationships with co-nationals than with Americans, or if 
integratively motivated students avoid relationships with co-nationals. 
Self-esteem 
International students are first of all human beings, reacting to a 
new culture and language, a new educational system, new experiences, 
and new ways of looking at the world. It would be naive to expect that 
individuals will remain unaffected by what they are undergoing. People 
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who have spent extended periods of time overseas know the experience 
can be trying, draining, and demoralizing. New arrivals in a country and 
even foreigners who have been there for some time have many things to 
learn about the new environment. 
Students who are less fluent in English face a particularly 
difficult task in adjusting to the United States. Individuals who work 
with international students have heard students report that they 
sometimes feel like children, powerless and unable to express 
themselves easily on topics they are expert in, or not knowing how to 
go about performing routine tasks and having to depend heavily on 
others to accomplish simple goals. Other students report that they are 
treated like children instead of the intelligent, respected, functioning 
adults they were in their own countries. Occasionally this situation is 
so discouraging that students abandon their academic plans and return 
home. 
Being put into such a position - more often than not an unexpected 
and unpleasant consequence of a deliberate choice one has made to 
uproot oneself from a familiar and comfortable life at home - may 
affect one's self-esteem. In the words of one Korean student, "In order 
to be an international student, you have to be willing to be humiliated" 
(B.F. Matthies, personal communication, February 19, 1993). This is a 
sad but telling remark. One wonders to what extent it is a common 
feeling among international students. In a 1984 study (Lee) asked 
international students to rate themselves as they perceived friends at 
home, Amerian students, and they themselves would and to rank these 
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ratings. An investigation of tlie relation between Nigerian, Iranian, 
Taiwanese and Vietnamese students' perceptions of the prestige of 
their countries and their own self-concepts was also done (Lee, 1986). 
Aside from these studies, the self-esteem of international students 
and the effects of the sojourn on it have not been rigorously examined 
in previous research. They are an important component of this study 
because it is possible that an international students' adjustment 
experiences may have strong effects on their self-esteem. 
Other outcomes of the sojourn 
There are other issues to be explored in an investigation of the 
adjustment experiences of international students. Some of the more 
obvious, and thus more frequently discussed in the literature, relate to 
the place of the student in the American community in which they are 
living. Authors speak of agreeable and disagreeable experiences 
international students may have as temporary members of an American 
community. While some international students have reported the 
unfriendliness of the American community (Elenwo, 1988; Stafford, 
1978), finding a "niche" in the community - "a clear and valued role in 
the host society which a sojourner can readily fill" (Brislin, 1981, p. 
280) allows sojourners to be and feel appreciated by their hosts. 
Another issue related to the American community in which 
international students are living is the ease with which they are able 
to lead their daily lives, feeling safe and secure, finding food they are 
accustomed to eating, enjoying satisfying leisure activities, and 
1  2  
maintaining religious practices. These are not trivial concerns; the 
facility with which one can retain familiar patterns of activities or 
substitute enjoyable new ones can smooth the path through a 
potentially stressful time. Also, a large number of international 
students come to the United States with a spouse and/or children. 
Family concerns, including the smooth adjustment of other family 
members, educational and childcare possibilities, activities for the 
spouse, and satisfactory housing, are extremely important issues these 
students face (Findsen, 1987; Lee, et al, 1981; Stafford, 1978). 
The aspects of adjustment that relate to the American community 
in which they are living are salient issues that international students 
will think about when they recollect their sojourn in the United States. 
Whether their needs in these areas are satisfactorily met may well 
determine whether their memories of this period of their lives are 
positive or negative. 
Need for the study 
International students invest considerable time, effort and money 
in their educational sojourns in the United States. Clearly, they feel 
achieving their academic goals merits doing so. it is equally clear that 
adjusting to the host culture is vital if they are to accomplish what 
they have set out to do. Cultural adjustment requires reaching a 
certain level of understanding of their new environment and being able 
to function successfully in it. 
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International students can easily spend a year or more in the 
United States and be satisfied with their academic experiences, that 
is, with the quality of academic programs they are enrolled in and their 
academic success. If the rest of their lives while overseas is 
unpleasant or difficult, however, they will not remember the sojourn as 
a happy experience, despite academic achievement. As American 
institutions of higher education see an increasing influx of 
international students, and are in some cases actively recruiting them, 
it becomes clear that these institutions must be concerned about the 
welfare of these students, and in making the total experience. 
a good one. 
Hence, colleges and universities must ask what makes the 
international student's experience fulfilling and not one that the 
student will regret. Much of the research on international students has 
been directed at education-related issues. While the literature refers 
to concommitant non-academic concerns of international students and 
acknowledges their importance in cultural adjustment, little work has 
been done that thoroughly examines them, exactly how they are 
perceived by international students, and how they fit together with 
other components of adjustment such as individual characteristics of 
international students and their use of available campus and community 
programs. Furthermore, the questions of motivation in adjustment and 
the effect of the sojourn experience on the self-esteem of 
international students remain virtually untouched by researchers, and 
consequently are not yet as well understood as they need to be to aid 
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practitioners in facilitating international students' adjustment and 
satisfaction. 
Because the level of comfort or discomfort in the non-academic 
areas of adjustment may determine the success of a student's sojourn 
in the United States, and will certainly forever color the student's 
recollection of time spent here, there is clearly a need to better 
understand these concerns. As Nash (1991) points out, research about 
adjustment in a foreign country has ignored much of what actually 
takes place in the lives of foreigners, and how they actually experience 
the sojourn. 
This study was designed to extend previous examinations of some 
of the non-academic concerns of international students. The variables 
of chief interest that are examined are motivation, interpersonal 
relationships, and self-esteem, areas of international student 
adjustment that have been given little attention in research. Other 
personal characteristics of international students that may have a 
relationship to adjustment are also examined. These are English 
language skills, participation in campus and community programs and 
activities, region of origin, gender, and involvement in a church or 
other religious organization. 
Statement of the problem 
First, this study was designed to determine how international 
students at a large midwestern state university feel about living in 
this community. Second, the study aims to describe the factors that 
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are related to international students' adjustment, the process of 
adjusting and the view students have of the American community in 
which they are living as a welcoming place. One of the possible factors 
in international student adjustment of primary interest is the 
motivation students have for undertaking their sojourn in the United 
States. The relationship between that motivation and other aspects of 
adjustment are explored. Finally, the study examines international 
students' perception of self-esteem changes effected by their sojourn. 
The study seeks to answer the following questions: 
1. Do international students have the same level of self-esteem at 
the present time as they had in their own countries? 
2. Do students with differing motivations for coming to the United 
States (instrumental, integrative, assimilative): 
(a) have different adjustment experiences: specifically, do they 
differ according to perception of being welcome, ease of 
leading their daily lives, maintenance of cultural ties and 
practices, interpersonal relationships, and changes in self-
esteem? 
(b) differ in their interpersonal relationships? 
(c) differ in their use of campus and community programs and 
amenities? 
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3. Do international students with differing personal 
characteristics have different adjustment experiences; 
specifically, do adjustment experiences differ according to 
gender, country of origin, participation in religious 
organizations, and interpersonal relationships? 
4. What variables are the best predictors of international students' 
interpersonal relationships and adjustment experiences? 
Purpose of the study 
The purpose of this study was to examine the non-academic 
aspects of adjustment, both barriers and facilitators, that 
international students encounter in their community, campus, and 
personal lives. 
In order to explore the adjustment experiences of international 
students, information was gathered by administering a mailed 
questionnaire to undergraduate international students at a large 
midwestern state university. 
The survey contained questions about motivation, interpersonal 
relationships, changes in self-esteem, and the relationship of these 
variables to adjustment. Additional questions addressed other aspects 
of adjustment: perception of being welcome in the community, ease of 
leading one's daily life, maintenance of cultural ties and practices, and 
interpersonal relationships with Americans. The items in the 
questionnaire were then used to develop measures of the variables of 
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interest. Finally, comparisons among students were made based on 
personal characteristics such as gender, country of origin, 
participation in religious organizations, and proficiency in English. 
The survey was sent to those undergraduate international 
students at a large midwestern state university who had been in the 
city in which the university is located for at least one year, so that the 
subjects of the study would be students who had had time to become 
familiar with the community and establish a routine. 
Research hypotheses 
Self-esteem 
1. There will be a difference between the perceived self-esteem of 
international students when they were at home and the perceived 
self-esteem of international students at present. Specifically, 
international students' perceived self-esteem at present will be 
lower than it was at home. 
Motivation 
2. When compared with students with low instrumental motivation, 
students with high instrumental motivation will: 
(a) report less interest and success in building relationships 
with Americans: 
(b) show a lower level of adjustment (that is, they will have a 
less favorable evaluation of their experience with the 
community: 
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(c) show no difference in their reported use of campus and 
community programs and amenities. 
3. When compared with students with low integrative motivation, 
students with high integrative motivation will: 
(a) report more Interest and success in building relationships 
with Americans: 
(b) show a higher level of adjustment (that is, they will have a 
more favorable evaluation of their experience with the 
community); 
(c) report greater use of campus and community programs and 
amenities. 
4. When compared with students with low assimilative motivation, 
students with high assimilative motivation will: 
(a) report more interest and success in building relationships 
with Americans: 
(b) show a higher level of adjustment (that is, they will have a 
more favorable evaluation of their experience with the 
community): 
(c) report greater use campus and community programs and 
amenities. 
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Interpersonal relationships 
5. When compared with students who have less interest and success 
in developing interpersonal relationships with Americans, 
students who have more interest and success in developing 
interpersonal relationships with Americans will: 
(a) show a higher level of adjustment (that is, they will 
evaluate their experience with the community more 
favorably); 
(b) have higher perceived self-esteem at present; 
(c) report greater use of campus and community programs and 
amenities. 
Programs and amenities 
6. When compared with students who report low use of campus and 
community programs and amenities, students who report high use 
of campus and community programs and amenities will show a 
higher level of adjustment (that is, they will evaluate their 
experience with the community more favorably). 
Communication 
7. When compared with students who rate their written English 
language skills low, students who rate their written English 
language skills high will; 
(a) report more interest and success in building relationships 
with Americans; 
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(b) show a higher level of adjustment (that is, they will 
evaluate their experience with the community more 
favorably: 
(c) have higher perceived self-esteem at present. 
8. When compared with students who perceive that their oral/aural 
English language skills are low, students who perceive that their 
oral/aural English language skills are high will: 
(a) report more interest and success in building relationships 
with Americans; 
(b) show a higher level of adjustment (that is, they will 
evaluate their experience with the community more 
favorably); 
(c) have higher perceived self-esteem at present. 
Background 
9. International students with different backgrounds will show 
different levels of adjustment (that is, they will evaluate their 
experience with the community differently); specifically, the 
evaluations will differ according to: 
(a) the students' region of origin; 
(b) the students' gender; 
(c) the students' involvement with a church or other religous 
organization. 
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Combination of variables 
10. There is a significant relationship between a combination of all 
independent variables and: 
(a) international students' interpersonal relationships; 
(b) international students' level of adjustment (that is, their 
evaluation of their experience with the community). 
Assumptions 
Several assumptions were made in this study. The first is that 
the questionnaire was a valid and reliable instrument for collecting 
data about international student adjustment. In addition, it was 
assumed that the respondents understood the questionnaire well enough 
to select answers that accurately reflected their views. It was also 
assumed that the respondents were candid, careful, and thorough in 
answering the questions. 
it was assumed that the instrument used in the self-esteem 
sections of the survey was appropriate for measuring the self-esteem 
of international students as it is perceived by those students. 
Assumptions were also made about the role of motivation in 
international student adjustment. Because one's reasons for being here 
reflect one's attitudes toward the United States and toward living in 
the United States, what one does to avoid or embrace the culture will 
be determined by the motivation for being here. This study assumes 
that international students who are primarily instrumentally motivated 
will make little effort to incorporate themselves into the university or 
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city communities. In contrast, students who have high levels of either 
of the other types of motivation will be active learners of the culture. 
They will make an effort to become involved with activities and people 
while here, taking advantage of the opportunities to do so that they 
find, and even seeking out information about such opportunities. 
Limitations 
Internal validity 
Possible threats to the internal validity of this study lie in the 
speculation about relationships between independent variables and 
dependent variables. For instance, Hypotheses 2, 3, and 4 state that 
students with differing types of motivation will have different 
adjustment experiences. One must allow for the possibility that 
factors other than motivation may affect the adjustment experience, 
e.g., financial hardship or Illness. The same is true of other 
relationships between independent and dependent variables examined in 
the study. Hypotheses 3 and 4 state that certain types of motivation 
will be related to the use students report they make of campus and 
community programs and amenities. Because this is a correlational 
study, one can not infer a cause and effect relationship between 
motivation and use of campus and community programs and amenities. 
There may be other factors involved in international student 
adjustment that have not been examined in this study, such as the 
amount of time students can spare for non-academic activities; 
students with a limited time in which to complete their studies may 
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deliberately shut themselves off from distractions. Motivation must 
thus be considered as only one of the possible factors in adjustment. 
External validity 
The reasearcher sent surveys to all undergraduate international 
students who had been enrolled at the university for a year or more. 
One assumes that the results of the study, based on the information in 
the surveys that were returned, can be generalized to the entire 
population, all international undergraduates at the institution. 
Generalizing further to international undergraduate students at other 
educational institutions may be done with even less confidence. One 
must take into account the possibility that students at other colleges 
or universities are living in somewhat different environments. This 
community, for example, offers resources for international students, 
such as a mosque, Korean churches, and international food stores, that 
other communities may not have. Other institutions may be located in 
communities whose residents have a different level of interest in, or 
tolerance for foreigners. 
The experiences of international students studying at a smaller 
school may be quite different from those of students at this university, 
as may those of students at schools with a smaller international 
student population. The experience may also be different at 
institutions located in communities of different sizes. In larger ones, 
the university may have a less prominent place than it does here, and 
its students in general receive less attention. International students 
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may be less conspicuous in larger communities that have greater ethnic 
diversity, and consequently receive less attention. Larger communities 
may offer more opportunities for international students to become 
involved in satisfying activities. A smaller community, in contrast, 
may offer a different, perhaps more friendly, atmosphere; that is, 
international students may have more frequent contacts with a smaller 
number of people, and more easily gain admission to community life. 
In addition, one should consider the make-up of the student body 
in general at educational institutions. The institution at which this 
study was done is a university strong in agriculture and engineering. 
International students at an institution with more emphasis on arts and 
letters may themselves have different characteristics which affect 
their sojourn experiences. 
Finally, for one reason or another, students answering the survey 
may not have been as candid as one would wish. It is possible that 
students might not have wished to report unpleasant experiences or 
might have misrepresented their perception of their motivation for 
being here. Students from other cultures may not understand the 
concept of self-esteem in the same way most Americans would and 
may thus be unable to report on their perception of their own self-
esteem as expected by the researcher. 
Significance of the study 
The information obtained in this study should be useful to 
institutions of higher education that host international students, and 
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the communities that house them. It will be of relevance to 
researchers and practitioners alike, helping them to better understand 
the reasons international students have for studying in the United 
States, and the adjustment experience of those students. The 
information the study provides should guide institutions and 
communities in providing a congenial environment for international 
students that will foster their intellectual and professional 
development, and a rewarding educational experience and stay in the 
United States. Finally, it will validate useful programs and activities 
and/or suggest new ones that might be implemented to allow 
international students to feel welcome in the community. 
Definition of terms used in the study 
Adjustment - This term will refer to international students' reports of 
their perceptions of their experience living in the community where the 
university is located, such as Americans' attitudes and behavior toward 
them, their ability to meet certain needs, and their ability to maintain 
cultural traditions while in that community. 
Amenities - Community-based entities such as churches and 
international grocery stores. 
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Community - For the purposes of this study, the term community refers 
to 1) the academic community of the university at which this study 
was done; and 2) the city in which the university is located. 
International students - Students who claim permanent residence in a 
foreign country but are temporarily residing in the United States in 
order to study. 
Motivation - The reasons the international students give for coming to 
the University. The three under consideration are: 
Instrumental motivation - Students came strictly to fulfill 
a clear educational goal. 
Integrative motivation - Students came because they are 
interested in American culture and life. 
Assimilative motivation - Students came because they 
want to become an indistinguishable part of the culture. 
These terms have been borrowed from Second Language Learning theory; 
motivation is an indicator of attitude toward the American culture and 
American people (Cowan, 1968; Dornyei, 1990; Spolsky, 1969). There 
are undoubtedly students whose motivation for being in the United 
States is a combination of types. 
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Personal characteristics - Demographic characteristics of the 
international students (e.g., gender, country of origin, age) and non-
demographic characteristics (e.g., proficiency in English and 
employment). 
Programs - This term encompasses on-campus organizations and 
offerings such as Orientation Week, Cosmopolitan Club (an organization 
for international students and American students interested in 
experiences overseas), and Conversational English Partners; and 
community organizations such as the YWCA. 
Self-esteem - One's self-respect, one's consideration of oneself as a 
person of worth (Rosenberg, in Wylie, 1989, p.24). 
Soiourn - Temporary residence in the United States in order to pursue a 
defined goal, in this case to study at the university at which this study 
was done. 
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CHAPTER II. REVIEW OF THE LITERATURE 
This chapter reviews research related to the present study. The 
literature review deals with: (a) international student adjustment; and 
(b) factors believed to be related to adjustment (personal 
characteristics of individuals, motivation, use of programs and 
amenities, interpersonal relationships, and self-esteem). 
Adjustment 
The many studies done on the adjustment of international 
students studying in the United states have revealed a number of 
recurrent themes. Paramount among these are adaptation, adjustment, 
acculturation and assimilation. According to Paige (1990), 
"researchers and practitioners have identified cultural adjustment as 
one of the major problems facing international students" (p.167). 
Paige (1990) stated that international students, while neither 
completely part of the new culture, nor feeling themselves completely 
accepted by the home culture, can react either by maintaining a 
distance from the new culture (but learning less about it and having a 
less satisfactory experience), or participating actively and adapting 
well (but having a more difficult time when they return home because 
of changes they have undergone). Selltiz (1963) concurred, noting that 
adjustment is a significant task for international students. Not only 
must they learn to function in an unfamiliar academic setting and take 
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on its responsibilities, but they must also become familiar with a new 
culture, language, diet, etc. The success of their adjustment may 
determine whether their sojourn experience is rewarding or 
disappointing. AliAbadi (1972) added that the adjustment of 
international students can be viewed "as the ability and willingness of 
foreign students to adapt to the American society and its culture" (p.8), 
something that they need to do, at least to a minimal level, to function 
in U.S. society and achieve their academic goals (Findsen 1987, p.74). 
In adjusting to the new culture individuals must learn to fit into the 
new environment and function well, and in order to do so are obliged to 
make basic changes in themselves (AliAbadi 1972). If this is done 
successfully, they will feel a sense of well-being and manifest an 
adjusted personality. Brislin (1981) also felt that adjustment is 
necessary for sojourners to be satisfied, to perceive themselves as 
accepted by their hosts, and to be able to lead their everyday lives 
without major stress (p.271). 
The literature about sojourner adjustment discusses the "U-
shaped curve" (Lysgaard, 1955) and its subsequent modification, the 
"W-shaped curve" (Gullahorn & Gullahorn, 1963), models that mark the 
progression foreigners make in successfully adapting to their new 
environment. The latter model is "one of the few concepts shared by 
virtually all professionals involved in cross-cultural programs, 
rivaling only 'culture shock' as a well-known starting point for 
analyzing sojourners' experiences" (Brislin, 1981, p.280). This curve 
refers to the predictable pattern that a sojourner's ups and downs tend 
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to take over time; hence, its "W-shape." Brislin (1981) said that other 
authors have given the stages of adjustment various names, such as the 
"honeymoon" phase, the "hostility" phase, and the "at home" phase. 
Pedersen (1976) offered a four-stage model of adjustment; fascination, 
hostility, adjustment, and genuine biculturism. Findsen (1987) cited 
Adier's five-stage model of adjustment: contact, disintegration, 
reintegration, autonomy, and independence. Brislin (1981) believed 
that the process of adjustment should receive attention equal to that 
given to the particular barriers that sojourners face (1981). 
While these authors described the stages of adjustment that 
international students go through, AliAbadi (1972) pointed out that all 
international students do not necessarily make their adjustment to the 
host culture in the same way. Adjustment can be influenced by 
attitudes toward the home culture and the host culture. Students' 
adjustment can range from complete assimilation to the new culture, 
to complete withdrawal and isolation. Brislin (1981) discussed several 
types of adjustment which run the same gamut: instrumental 
adaptation, social orientation, ambassador from one's country, 
withdrawal, and coping. 
Several authors referred to the adjustment as a process of 
cultural learning (Bochner 1986; Nwanko 1991; Findsen, 1987; 
Petersen, 1976, Paige, 1990). Paige (1990) stated that the cultural 
learning process can be stressful and fatiguing; people competent and 
functioning well in their own cultures begin to lose self-confidence 
when they cannot do so in a new culture. Their responses to the state 
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of ambiguity and uncertainty they find themselves in - "frustration, 
anxiety, uncertainty, anger, extreme homesickness, and depression" -
are frequently referred to as "culture shock", but are in fact a part of 
cultural learning. Findsen (1987) referred to international students as 
adult learners who are "engaged in active interaction with the new 
cultural environment" (from the Abstract). Bochner (1986) noted that 
international students must learn a set of second-culture social skills. 
Nwanko (1991) stated that the new culture is best taught to sojourners 
through collective or institutional systems such as the mass media, 
rather than individual systems such as interpersonal interaction. 
As Paige (1990) pointed out, the strain of adjustment can take its 
toil on international students, resulting in the negative feelings of 
sadness, frustration, worry and loneliness (Parr, Bradley, Bingi (1991). 
The stress can be manifested in physical forms, including illness. 
Paige (1990) stated that domestic strife is not uncommon among 
married international student, particularly as wives who have 
accompanied their spouses become aware of the educational 
opportunities available to them in the U.S. and "their changing views of 
their own needs and goals" (p.180). Brislin (1981) maintained that 
international students are very good at focusing on their academic 
goals and ignoring other problems, to the point that stress becomes 
manifested in somatic forms: stomachaches, diarrhea, headaches, sleep 
problems, etc. 
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Aspects of Adjustment 
Personal characteristics 
Kagan and Cohen (1990) attempted to understand sojourner 
adjustment by studying the behavioral, affective, cognitive and 
socioeconomic factors that affect it. They concluded that adjustment 
comes about through the interaction of multiple factors. Among the 
demographic factors that have been mentioned frequently in the 
literature as having a role in adjustment is age. 
Pruitt (1978) found gender to be a variable in international 
student adjustment. The female African students she surveyed faced 
more problems, particularly psychological and physical difficulties, 
than the males did. Another study predicted that female students 
would have more difficulty adjusting to being at an American 
university (Manese, Sedlacek, and Leong, 1988). These researchers felt 
that gender may even be a more important variable than being a foreign 
student is in some areas. They found that male international students 
did not perceive themselves as limited in "self-efficacy" as females 
did, and pointed out that American female students also show less 
self-efficacy and self-assertiveness than males do. 
Country of origin sometimes appears to be important in 
adjustment also (Lee et al., 1981; Meloni, 1986). Noury's 1970 study of 
Indian, European, and Scandanavian students revealed that the European 
students are better adapted than the Indians, and have more favorable 
perceptions of the United States. It is likely that the similarities in 
American and European cultures promote the more rapid and less 
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difficult adjustment of the non-Indians. Siriboonma (1978) found that, 
when grouped by regions, international students demonstrated 
differential levels of satisfaction. Stafford (1978) reported that the 
international students in his study differed significantly by region 
with respect to English language proficiency (not surprisingly, since 
for most international students English is not the native language). 
They also differed in their perceptions of friendliness or hostility in 
the community. Africans had the greatest overall difficulty in 
adjustment, and South and Central Americans the least. A study by 
Surdam and Collins (1984) corroborated this; they found that students 
from outside the Western hemisphere had more problems than others 
did. 
Another factor that appears to play a role in the ease of 
international students' adjustment is whether or not they are employed 
while they are here. Brislin (1981) stated that employment in which 
sojourners in general feel that their work is important and useful helps 
them develop the "niche" in the new environment that promotes 
contentment. One would think that having a job while a student in the 
United States would also provide international students with the 
opportunities to interact with Americans many of them so desire. 
Findsen (1987) did find that students in his study viewed having a job 
as a good opportunity which promoted adjustment, but once again what 
seems an obvious factor to be explored is only tangentially discussed. 
The role of the religion of international students has also been 
investigated. Findsen (1987) reported that one of his subjects derived 
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a great deal of social support from the Muslim community in his area. 
Pruitt (1978) discovered that among African students, the 
"maintenance of religious commitment" (p.146) was positively related 
to adjustment. She suggested first that students with religious 
commitment come into contact with Americans (which aids in 
adjustment), and further that their commitment perhaps provides a 
"sense of identity and belongingness which may make a person feel 
more secure" (Pruitt, 1978, p.105). 
Motivation 
One assumes that the goal of any student at a university is to 
obtain a degree. International students come to the United States for a 
variety of degree-related reasons. They see studying at an American 
university as an opportunity to study in fields not available in their 
home countries, to work with experts in their fields, and to have 
access to new technology and superior research facilities not available 
at home (Findsen, 1987). Yet experience tells us that many 
international students come here for other reasons as well. Some have 
not been accepted into institutions of higher education at home and see 
studying in the U.S. as another way to obtain a higher degree. Others 
are frankly interested in the people and culture of the United States, or 
in the English language, and come here to learn more about both, in 
addition to obtaining a degree. At times, students who have initially 
come to study English chose to remain and pursue an academic degree. 
There is no question that seeking a degree, while in general the primary 
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motivator for international students, is not the only one (Furnham, 
1988). 
Motivation is a topic that is discussed frequently by researchers 
in second-language learning. It was postulated that the type of 
motivation one has for studying a foreign language is related to the 
level of proficiency one reaches in speaking that language. Three types 
of motivation have been proposed: instrumental (learning the language 
for pragmatic reasons, e.g., to get a better job), integrative (learning 
the language because of interest in it, the culture in which it is spoken, 
and the people who speak it), and assimilative (learning the language in 
order to become a member of the group that speaks it). It has been a 
common belief that students with integrative (or assimilative) 
motivation are better language learners. 
A number of studies have been done to measure the relationship 
between motivation and proficiency. Spolsky (1969) studied 
motivation among foreign students newly arrived at two American 
universities by measuring their attitudes toward English speakers. His 
questionnaire also had the students rate possible reasons for coming to 
the United States. The questionnaire contained items which reflected 
instrumental and integrative motivation. The results of Spolsky's 
study reaffirmed the importance of attitude in achieving proficiency in 
a foreign language: a person learns better when he or she wants to be a 
member of the group speaking that language. Elsewhere, it was found 
that Japanese students with high integrative motivation, who tended to 
become somewhat "Americanized", also tended to become better English 
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speakers (Cowan, 1968). Dornyei (1990) found that while instrumental 
motivation plays a role in reaching a certain proficiency in learning 
English, the desire to go beyond that level is associated with 
integrative motivation. Other research corroborated the relation 
between motivation and proficiency although it found that the issue 
was more complex than previously believed (Chihara and Oiler, 1978; 
Clement & Kruidenier, 1983; Svanes, 1987). 
Discussions of motivation in second-language learning literature 
offer constructs that can be extended and used to examine the reasons 
international students come to the United States. A student who has 
instrumental motivation for being here is interested only in getting a 
degree or training of some sort that will be useful at home. This 
motivation may have its social costs since that student has little time 
for or apparent interest in social interaction with other people, let 
alone in making friends with Americans (Findsen, 1987). 
Students with integrative motivation come to the United States 
because they are interested in the country, its people and its culture. 
They wish to interact with Americans, learn more about them, and 
temporarily become a part of the community. They may also be 
interested in broadening their own perspectives and knowledge about 
the world or desire new stimuli and challenges (Dornyei, 1990). 
An even more intense desire to become a part of the community is 
demonstrated by students with assimilative motivation. These people, 
in fact, may wish to "become American", "indistinguishable member(s) 
of the community" (Dornyei, 1990), and perhaps plan to stay on here for 
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various reasons after receiving their degrees. Some want to stay to be 
near friends and relatives who are working in the United States. 
Assimilative motivation is probably the least common type among 
international students, but it undeniably exists. 
No doubt many students are motivated by both instrumental and 
integrative goals, with a range of proportions of each. Such an 
orientation is voiced by one of the subjects in Findsen's 1987 study: "I 
am here to study, okay? I am here to learn to have very good 
interactions with the people around me. At least these things will 
make the environment pleasant for study" (Findsen, 1987, p.102). 
Use of programs and amenities 
Bochner (1986) said that coping with adjustment requires that 
International students learn a set of new social skills specific to the 
new culture. In doing so, they don't really "adjust" to the new culture, 
but learn enough about selected aspects of it to get them through their 
sojourns successfully, without making any basic changes in their own 
values or conforming to a new set of norms, making what Brislin 
(1981) called a short-term change. Furnham (1988) recommended 
developing courses that teach these new cultural social skills in a 
formal way to facilitate sojourner adjustment. Yet a portion of the 
responsibility of adjustment falls directly upon the sojourners' 
shoulders and they are encouraged to take advantages of opportunities 
to learn about the culture by taking part in host country experiences 
(Brislin, 1981). David (1976) proposed methods that may be helpful in 
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facilitating sojourner adjustment and alleviating difficulties. 
Sojourners could simply read about the new culture and the experiences 
of previous sojourners there. They could also speak with nationals 
from the new culture or people who have sojourned there, or read a 
programmed instructional unit about the culture (a Culture 
Assimilator). David (1976) had an interesting view of problems of 
intercultural adjustment; he regarded them as a consequence of 
"punishment" encountered in the new culture, which occurs "as a result 
of the removal of a reinforcing event or the presentation of an 
adversive event" (p.137). The sojourner is to learn the cultural 
stimulus cues that will obtain the reinforcer and avert the punishers. 
Formal training can expedite the learning process. 
A few articles in the literature refer to international students' 
use of specific programs. Surdam and Collins (1984) speculated that 
adaptation of international students is related to their participation in 
orientation programs at their institutions and their use of campus 
student services. However, their study revealed that for their 
subjects, participation in certain activities and use of student services 
was not, in fact, significantly related to adjustment. 
Stafford (1978) found that international students frequently used 
advising services, library services, foreign student advising services 
and student health services. Student satisfaction with these services 
was high, and there was only a low percentage of international 
students who needed the services but who did not use them. Other 
services Stafford's study inquired about were a summer English 
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language institute, English as a foreign language courses, a language 
assistance center, a student legal advisor, and the International 
Programming Office in the university's student center. 
Interpersonal relationships 
Penn and Durham (1977) explored social contact between 
international students and American students. Among their data was 
information about factors related to increased contact between 
members of the two groups, and suggestions from the students 
themselves about how to increase contact. Some students 
recommended doing nothing to increase contact, but others suggested 
holding group social activities, class-centered activities, and 
individual activities. 
One focus of the present study is the use international students 
make of the programs and amenities available to them to improve the 
quality of their lives and to help them fit into the community. It is 
interesting to note that in the literature there is very little discussion 
of designing - structured opportunities for international students to 
learn about their host country and its culture, or of opportunities for 
them to interact with Americans. The emphasis is generally on the 
steps sojourners themselves must take in order to adjust. Even authors 
who feel that structured cultural learning opportunities would be 
useful do not offer many specific suggestions for providing them 
(Bochner, 1986; Brislin, 1981; Meloni, 1986). Furnham (1988) found 
that one of the two most important coping factors for international 
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students is social contact with local people, but does not suggest how 
this can be achieved. International students more often than not do not 
know how to initiate friendly interaction with Americans, if they do 
not have the means to learn which approaches are acceptable and non-
threatening to Americans, they cannot take advantage of this coping 
strategy. American students may not necessarily initiate interaction. 
They may be discouraged from doing so because of the language 
difficulties of international students, unfamiliarity with or 
misinterpretation of their customs and behavior, or lack of common 
interests (Penn & Durham, 1977). 
Although international students are often far from their homes, 
they do not usually abandon their cultural values and norms (Bochner, 
1986). Being able to maintain cultural ties and traditions, both 
religious and secular, can ease adjustment (Lettow, 1969; Meloni, 
1986; Stafford, 1978). In order to do this, international students may 
rely heavily on contact with other students from their countries. 
International students who do not bring their Immediate families with 
them need and find other sources of social support. Co-nationals can 
offer a substitute for the strong family support present in some 
cultures, especially for single students or those here without their 
spouses (Findsen, 1987). Particularly in the early days of a sojourn, a 
group of co-nationals provides the network of support international 
students need to make the smooth adjustment that will enable them to 
focus on their academic endeavors (Brislin, 1981; Findsen, 1987). 
Findsen (1987) found that the subjects of his study used relationships 
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with co-nationals as a learning device; from people who had been here 
for some time they learned their way around the community, where to 
buy food, how to obtain housing and furniture, etc. 
Actually, the research on interpersonal relationships shows 
contradictory results. Some studies showed that international 
students who spend most of their time with co-nationals adjust less 
easily to living in the United States (Brislin, 1981; Greenberg, 1989; 
Penn & Durham, 1978). Findsen (1987) also found that students who 
have few compatriots are "at greater risk of slow adaptation, their 
resources for learning being correspondingly slender" (p. 182). Selltiz 
said that in her 1956 study she found that having such strong co-
national ties may have a dual effect (Selltiz, 1963). While it may 
increase students' sense of security so they feel more at home, it may 
also reduce the pressure on students to "come to terms" with the new 
environment. 
There is a tendency for close affiliation with co-nationals to 
take place more readily when there is a large number of students from 
any one country, in particular among students from Japan, Korea, Hong 
Kong, and India (Brislin, 1981). Brislin (1981) mentioned that some 
negative aspects of close affiliation with co-national groups were 
discovered in research by Chu et al. (1971). The Chinese students in the 
Chu study developed an almost "paranoid" attitude toward Americans 
because they were unable to develop warm, intimate relationships with 
them. They commiserated with other Chinese about their experiences 
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and returned home with a less favorable impression of Americans than 
they had had when they came to the U.S. 
Findsen (1987) reported that students, when asked to whom they 
went when they needed help or support, preferred their co-nationals to 
other international students, and other international students to 
Americans. Although his subjects ranked Americans lowest on this 
scale, many international students are nonetheless quite interested in 
making friends with Americans (Findsen, 1987; Rad, 1986). 
In a 1984 study, Surdam and Collins investigated the 
relationships between the adaptation of international students and a 
number of variables. They believed that an important factor in 
adaptation is the amount and quality of the international students' 
contact and communication with Americans. Kagan and Cohen, (1990) 
stated that international students who do not have American friends 
score high on "culture resistance". Other scholars agreed that the 
students who have close relationships with Americans are better able 
to adapt (Furnham, 1988; Kamal, 1990; Mustaffa, 1990; Noury, 1970; 
Pedersen, 1976; Selltiz, 1963; Spaulding, 1976). However, if the 
international students who come to the United States with the 
expectation that they will make close American friends are not readily 
able to do so, they are frustrated and disappointed (Elenwo, 1988; 
Pedersen, 1976; Thomas & Althen, 1989). Thomas and Althen (in Paige, 
1990), described specific areas of tension in international students' 
relationships with Americans, that is, in male/female cross-cultural 
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relationships and in relationships they have with particular Americans, 
including their roommates. 
With regard to international students' relationships with other 
international students, less research has been done. Selltiz (1963) 
commented that her extensive study did not investigate this type of 
relationship. Findsen (1987) reported his subjects' remarks about such 
relationships, but overall one does not see it appearing as a topic of 
intense Investigation in the literature. 
Most research on support networks focuses on support systems 
that are composed of people with whom one has close ties (i.e., family 
and friends). Adelman (1988), however, referred to the "weak ties" 
that a sojourners develop with the people they come into contact with. 
Weak ties refer to the relationships one has and the support one derives 
from individuals with whom one has regular, casual contact, such as 
landlords, neighbors, hairdressers, storekeepers, and bartenders, people 
with whom one does not develop intimate relationships. These weak 
ties have otherwise largely been ignored in discussions of sojourner 
adjustment but certainly play a role. Encounters with these people 
provide supportive acknowledgement that one is an Important 
individual whom others are happy to recognize and interact with. 
Adelman stated that such ties are of particular importance during the 
early stages of adjustment. 
Students who live with Americans generally appear to be better 
satisfied with their cross-cultural experience than those living with 
students from their home countries, as do students living with 
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international students from other countries (Lee et al., 1981), although 
this is not always the case. Findsen (1987) discussed with two 
international students what living in a university dormitory had meant 
for them In terms of adjustment. For one, it was a helpful experience 
because he had originally been very lonely. For the other, it was a 
disagreeable experience; he suffered some racial discrimination and 
considered the dormitory an unfriendly environment. Pruitt (1978) 
found that sojourners who live with a well-established relative also 
made more progress toward assimilation. 
Other aspects of adjustment 
There is considerable discussion in the literature of the areas of 
concern to international students in their adjustment. Berry (in 
Brislin, 1990) explored international students' perception of 
acceptance in the host society, as did Lettow (1969), and Surdam and 
Collins (1984). The "less acceptable nationalities" run into barriers 
such as prejudice, discrimination, and exclusion that may lead to 
marginalization and produce greater stress (Berry, in Brislin, 1990). In 
contrast, Lee, et al. (1981) reported that the subjects in their study 
who felt their countries were held in high esteem by American students 
also perceived a higher likelihood of obtaining a broader experience in 
the U.S. than simply the academic experience. According to Surdam and 
Collins (1984), international students who feel discriminated against 
are less well-adapted. The discrimination they feel may cause them to 
distance themselves from Americans and stay closely tied to co-
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nationals. Rad (1986) concluded that students' perceptions of 
Americans' attitudes toward their countries increase the seriousness 
of their personal problems. The importance for international students 
of finding a niche in the community, a place where they do fit in and 
have a valued role, was stressed by Brislin (1981). If the community 
attitudes international students encounter are positive, if they feel 
welcomed by the community, their sojourn is much more pleasant. 
The community is not only its people, but also the place where 
the international student has to live his or her daily life. Aside from 
brief references to the inability of some international students to 
participate in certain leisure activities because they of expensive or 
unavailability, or the difficulties some students have in finding and 
financing acceptable housing, there is little discussion in the 
literature of the more mundane and lower profile day-to-day issues 
that students face. Surely feeling that the community they have chosen 
to spend several years in is safe affects how international students 
feel during their stay. Similarly, international students undoubtedly 
are pleased to be able to purchase familiar foods, perhaps considered 
exotic by Americans. In Lee et al.'s (1981) study, international 
students all over the country ranked needing information about 
available food and spices they are accustomed to using only ninth out of 
ten anticipated needs. Obviously other aspects of their sojourn 
experience are more crucial, but these are the concrete "little things" 
that can add to or detract from one's comfort in a new and foreign 
environment. As such they are issues which merit study. 
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International students who are married may come to the United 
States without their spouse or family. The separation from their loved 
ones is stressful (Findsen, 1987). Students who do have their families 
with them experience less loneliness and alienation (Schram & Lauver, 
1988). Because the number of international students arriving in the 
United States accompanied by spouses and children is increasing, 
Siegal (1991) expressed dismay at the omission of any reference to 
married students and their spouses in an important work by an often-
quoted cross-cultural counseling expert, Paul B. Pedersen. Siegal 
(1991) noted that 31% of the international students at Stanford 
University in 1991 were married. Students who bring their families 
face complex additional problems. Not only must they see to the 
physical comfort and housing needs of their families, the education 
(Lee, et al., 1981) and childcare needs of their children, and satisfying 
activities for their spouses, but also have to deal with a spouse who is 
going through his or her own adjustment process, away from the 
familiar home environment, language, and activities. The adjustment 
of the family weighs heavily in the ability of married students to 
succeed academically. Preoccupied by the family's needs, the 
international student may be distracted from his or her own 
educational goals and obligations (Findsen, 1987; Stafford, 1978). 
Self-esteem 
An extensive search of ERIC and other indexes produced a very 
limited number of references to studies of international students and 
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self-esteem. Watkins and Astilla (1980) used the Coopersmlth Self-
Esteem Inventory to determine the level of self-esteem among Filipino 
first year students at the University of San Carlos in Cebu City, the 
Philippines. They were interested in the relationship between self-
esteem and students' predictions of their own success or failure on an 
upcoming exam. They concluded that students with high self-esteem 
were more likely than those with low self-esteem to attribute their 
possible success to internal causes, and to attribute possible success 
to internal causes than possible failure. The subjects who had low 
self-esteem "did not differ significantly in their attribution for 
success and failure" (p.219). The researchers suggested further 
investigation of the relationship between self-esteem and causal 
attribution of achievement. 
Brodkey and Shore (1976) believed that personality elements 
affect classroom behavior and language-learning outcomes. Hence, they 
included measures of self-esteem in tests administered to students to 
predict success in an English language tutorial program for foreign, 
Anglo-American and minority students with poor college English skills. 
The test was discovered to be a good indicator of language-study 
behavior as judged by language teachers. 
In a 1982 study of loneliness by Hojat, loneliness was assumed to 
be linked to other conceptually related personality variables which 
included self-esteem. Hojat concluded from his study of Iranian 
students at Iranian and American colleges that self-esteem and 
extraversion could negatively predict loneliness scores. Hojat used the 
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Rosenberg's Self-Esteem Scale as one research tool in his study, 
translating the items into Persian. An item analysis indicated 
satisfactory psychometric properties for this scale for Iranians, as it 
did for the other scales used in the study. 
Shapurian and Hojat (1985) distributed a Persian version of the 
Eysenck Personality Questionnaire to Iranian students studying in 
American and Iranian universities. They found significant correlations 
between scores on extraversion, neuroticism, and psychoticism with 
the conceptually related measures of depression, anxiety, loneliness, 
and self-esteem. When factor analyses were done, self-esteem loaded 
on a factor entitled "a 'positive' aspect of personality" (p. 638). 
Pedersen (1991) briefly mentioned self-esteem in his discussion 
of issues and methods commonly used in counseling international 
students. He indicated that self-esteem and self-concept are 
"validated by significant others, who provide emotional and cultural 
support in culturally patterned ways" (Pedersen, 1991, p.12). A person 
is deprived of these support systems when he or she moves to a new 
culture. One can infer, then, that the move will have an effect on an 
individual's self-esteem 
In his response to the above article, Althen (1991) mentioned 
some topics that he feels Pedersen could have addressed. He noted that 
international students sometimes feel that Americans condescend to 
them. He recommended studying the effects this has on their morale 
and self-esteem. 
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Fouad (1991) responded to the Pedersen (1991) article by stating 
that there are counseling issues unique to international students. She 
said that counselors should assess and emphasize some key 
characteristics clients have (self-confidence, empathy, and self-
esteem), and that the learning of coping responses and adaptive 
behavior among international student clients is facilitated when they 
have higher levels of these characteristics. 
The self-concept of international students (rather than their 
self-esteem) has been the subject of research. Lee reported that in her 
1984 examination of the self-concept of international students, the 
students perceived that they would be rated higher by their friends at 
home than by themselves, and lower than American students than by 
themselves in academic performance, intelligence, and physical 
appearance. In 1986, Lee reported that students from Iran, Nigeria, 
Taiwan and Venezuela perceived the prestige of their home countries as 
ranked highest by in their country, second highest by themselves, and 
lowest by American students. These prestige ratings correlated with 
students' ratings of their own physical appearance and intelligence 
more strongly than with their ratings of their academic performance. 
The review of the literature on the topic of self-esteem among 
international students had two purposes. The first was to examine 
research that has been done in this area. The second purpose of the 
literature review was to identify an appropriate instrument which 
could be used to measure the self-esteem of international students and 
to identify any changes in self-esteem that occur during their sojourn. 
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Conclusion 
Brislin (1981) pointed out that when one is adjusting to a new 
culture, it is perfectly normal to experience difficulties that require 
that one cope; people with adjustment problems are not considered out 
of the ordinary. The strategies he reported that sojourners use to cope 
range from "non-acceptance", in which they continue to behave as they 
would at home, to "resynthesis" - "an original integration of ideas not 
found in either culture" (Brislin, 1981, p. 278). 
Despite the trials of adjustment that international students often 
undergo while in the U.S., researchers are optimistic about their ability 
to make the necessary adjustments, and about educational institutions' 
ability to make adjustment easier. Parr, et al. (1991) studied the 
perceptions of directors of student affairs on 100 campuses about the 
concerns and feelings of international students on their campuses. 
They concluded that directors of student affairs in general view the 
international students as "robust" and able to cope fairly well with 
adjustment issues. Sojourners clearly do adjust but the mechanisms 
for doing so are not yet clearly understood. A qualitative study like 
that of Findsen (1987), which tried to describe these mechanisms by 
portraying the social reality of individual sojourner's adjustment, 
gives some insight into what certain individuals experienced. Findsen 
concluded that adjustment is a "dynamic interaction among personal 
circumstance, cultural orientation and environmental factors" (Findsen, 
1987, p.185). 
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Finally, a prolonged stay in a foreign country should affect an 
individual is some major way, preferably positively. Brislin (1981) 
stated that the sojourner will become, among other things, more 
world-minded (accepting of people from different cultures), 
multicultural (able to adapt and take action regardless of the culture 
they are in), and better cultural mediators (able to act as guides for 
new sojourners and to facilitate communication between individuals of 
two cultures). Accomplishing the goal of obtaining an academic degree 
is obviously very satisfying, but one hopes that the overseas experience 
will be rewarding to international students in other ways - perhaps as 
time of personal development or of making good friends or of just 
enjoying being in a foreign country - and that they will look back at 
their experience as a good one. This study should offer some insight 
into some of the aspects of adjustment and the effect they have on the 
international student's sojourn, and provide some suggestions for 
making the international student's experience a positive one. 
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CHAPTER III. RESEARCH METHODS 
This chapter discusses the methods used in this study to obtain 
and interpret data. It contains information about the subject selection 
and response rate, characteristics of the respondents, the development 
and contents of the instrument used to obtain data for the study, the 
procedures followed in the study, and the analysis of the data obtained 
in the study. 
Subject selection and response rate 
The survey was sent out to all undergraduate students who had 
enrolled at the university during or before the Spring semester of 
1992, as identified by the Registrar's office. Graduate students were 
omitted because it was felt that the means international 
undergraduates have and use for adjusting may be different from those 
of international graduate students and are certainly less well 
understood by professionals in the field. Graduate students are more 
likely to have the attention of academic mentors who may be looking 
out for their welfare and helping them with adjustment that 
undergraduates lack, or to be accompanied by their families and have 
quite a different set of adjustment issues than undergraduates. 
Before the survey was sent out, it was approved by the Human 
Subjects Committee at the university. A total of 591 surveys was sent 
out. The subjects were asked to return the survey within ten days. 
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Four surveys were returned as unforwardable. One week after the 
return date, non-respondents were contacted via a follow-up postcard 
which reminded them about the survey and asked for their cooperation. 
After this postcard was sent out, about 15 to 20 surveys were 
returned. One cannot say that this was necessarily a direct result of 
sending the postcard, however. Perhaps the subjects were returning 
the surveys without being reminded, but were doing so later than other 
subjects had done. Ultimately, surveys were completed and returned by 
one hundred seventy subjects, a return rate of 29%. 
Because most of the respondents indicated that their confidence 
in their ability to read, write, speak and understand English was good 
or very good, one can speculate that subjects who did not share this 
positive evaluation of their language skills may not have been eager to 
respond to the survey, and thus did not do so. 
Also, subjects may not have had much free time to devote to the 
survey because it was distributed late in the semester, when they may 
have been busy with classwork and preparation for final exams. 
The researcher received two telephone calls and a personal visit 
from subjects requesting a second copy of the survey. Clearly the 
subjects who made these requests were interested enough in the 
project to make the effort to fill out and send back the survey. In fact, 
one of the subjects who telephoned said that he felt the survey would 
produce good information, and that he was happy that it was being done 
and glad to participate. One could surmise that the subjects who did 
respond agreed that it was worth their time to do so. 
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Although only a few surveys were returned by the Post Office as 
undeliverable, it is possible that some subjects did not receive them. 
One subject who requested a second copy said that his roommate had 
thrown the first one out. Also, some subjects may have dropped out of 
school and/or left town before the survey was distributed. 
Description of respondents 
As shown in Table 1, the largest percentage of respondents were 
from the Far East. This is also where the largest percentage of 
international students at the university is from, according to the 
records of the Office of International Students and Scholars. 
Other demographic information about the respondents is provided 
in Table 2. As shown in Table 2, just over half of the respondents were 
male (55.9%). Most were of typical college age (20-24 years old), and 
were sophomores, juniors or seniors, although one respondent was 
working on both an undergraduate and a graduate degree. Not 
surprisingly, if one considers the university classification of the 
respondents, most had been living in the town in which the university 
is located for 18 to 35 months. In addition, most had lived most of 
their lives in cities rather than in less populated areas. 
Survey questions regarding the respondents' backgrounds revealed 
that most were single (91.2%). Eight of the married students (36%) 
were accompanied by their spouses, and five (22%) were not. Two 
thirds of the respondents were not employed at the time the survey 
was distributed (60.6%). Of those who were currently employed, most 
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Table 1. Description of respondents as well as all international 
undergraduates at the university by country of origin 
Respondents^ University Total^ 
Region N Percent N Percent 
Africa 
Botswana 1 .6 1 .2 
Burkino Faso 1 .6 1 .2 
The Gambia 1 .6 3 .6 
Kenya 2 1.2 3 .6 
Mauritius 1 .6 1 .2 
Rwanda 1 .6 1 .2 
Zimbabwe 1 .6 1 .2 
Total 8 4.8 1 1 2.2 
Asia 
China 5 2.9 1 1 2.1 
Hong Kong 1 3 8.0 45 8.4 
India 2 1.2 1 6 3.0 
Indonesia 29 17.8 93 17.4 
Japan 9 5.5 32 6.0 
Korea 8 4.9 56 10.5 
Malaysia 32 19.6 99 18.5 
Pakistan 4 2.5 33 6.2 
Singapore 4 2.5 22 4.1 
Sri Lanka 1 .6 5 .9 
Taiwan 18 11,0 4$ 8.4 
Total 125 73.6 457 85.5 
ddle East 
Lebanon 1 .6 3 .6 
Palestine 1 .6 - -
Turkey 1 .6 2 .4 
Yemen 1 6 5 .9 
Total 4 2.4 1 0 1.9 
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Table 1. (Continued) 
Respondents^ University Totalb 
Europe and other 
Finland 1 .6 3 .6 
Germany 2 1.2 3 .6 
Latvia 1 .6 1 .2 
New Zealand 1 .6 1 .2 
Norway 8 4.7 1 7 3.2 
Spain 1 .6 5 .9 
Sweden 1 .6 2 .4 
United 1 .6 0 -
Kingdom 
Total 16 9.5 32 6.1 
Latin America 
Argentina 1 .6 1 .2 
Costa Rica 1 .6 1 .2 
Guatemala 1 .6 4 .7 
Nicaragua 3 1.8 4 .7 
Panama 3 1.8 1 1 2.1 
Venezuela 1 6 3 6 
Total 1 0 6.0 24 4.5 
No response 7 4.1 
Grand Total 170 100.0 534 100.0 
®This information was supplied by the university's Registrar's Office. 
That office supplied the names of 598 international undergraduates, 
591 of whom were sent surveys. 
bThis information was supplied by the university's Office of 
International Students and Scholars. The discrepency between the total 
number of international undergraduates who have been enrolled for one 
year or more reported by that office and the number supplied by the 
university Registrar's Office may be due to differences in data 
collecting methods or in the date of data collection. 
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Table 2. Descriptive statistics on bacl^ground ciiaracteristics 
of respondents as well as all international 
undergraduates at the university 
Respondents University 
Characteristic N Percent N Percent 
Gender 
Male 95 56.9 68.9® 
Female 72 43.1 31.1 
No response 3 
Total 167 100.0 100.0 
Age 
15-19 3 1.8 
20-24 124 73.8 
25-29 28 16.7 
30-34 3 6.0 
35 and over 3 1.8 
No response 2 
Total 170 100.0 
Where lived most of life 
City 143 85.6 
Small town 15 9.0 
Village 5 3.0 
Farm 3 1.8 
Other 1 .6 
No response 3 
Total 170 100.0 
Marital status 
Single 55 92.3 95.2® 
Married - spouse here 8 4.8 \ 4.8 
Married -spouse not here 5 3.0 / 
No response 
Total 170 100.0 100.0 
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Table 2. (Continued) 
Characteristic N Percent N Percent 
University classification 
Freshman 
Sophomore 
Junior 
Senior 
Other 
Total 
1 
21 
51 
94 
1 
.6 
12.4 
30.0 
55.3 
1 3 
103 
134 
341 
2.2b 
17.4 
22.3 
57.6 
170 100.0 591 100.0 
^Percentage of the total population of international undergraduate 
students (n=1015). 
^Percentage of the accessible population of international 
undergraduate students to whom surveys were sent (n=591). 
worked on campus (92.4%), while 6.1% worked off campus and 1.5% 
worked both on and off campus. 
As can be seen in Table 2, the distributions of the respondents on 
the variables of gender, marital status, and university classification 
were in general similar to those of all international undergraduate 
students at the university. This was also true of the region of origin of 
the respondents. The greatest discrepancy between the respondents 
and the total international undergraduate population was for gender; 
the percentage of respondents that were female was larger than the 
percentage of the entire population that is female. 
When the issue of external validity was addressed in Chapter 1, a 
concern was raised about generalizing from the findings about the 
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respondents in the study to international students at other institutions 
of higher education. The same warning of caution must be issued with 
regard to generalizing from the findings about the respondents to the 
entire population of international undergraduate students at the same 
university. The similarities found between the respondents and the 
total population of international undergraduates here do not mean that 
the two groups are similar in all respects, particularly in the 
psychological characteristics examined in the study. 
Instrument 
The measurement instrument was a survey questionnaire. This 
form of data collection was chosen because it could be administered 
easily and because it enabled contacting the number of international 
undergraduates Its main purpose was to elicit the perceptions of 
undergraduate international students at the university about certain 
aspects of their sojourn experience (dependent variables) and the 
circumstances (independent variables) that affect the experience. This 
included information about the students' motivation for being here and 
their self-esteem. Finally, it examined the students' use of available 
programs, both those designed specifically for international students 
and others of general interest in which they might participate. 
Items in the questionnaire meant to reveal information about 
international student adjustment were of three types: sociocultural, 
affective, and behavioral (Lesley, 1987). The sociocultural items were 
used to obtain demographic information about the students and to 
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obtain data about some of the independent variables (e.g. religion and 
nationality). The affective items elicited the subjects' feelings about 
their level of fluency in English language, supportive relationships, 
interaction with Americans, etc. The behavioral variables were used to 
examine other independent variables, such as participation in 
organizations and activities, and employment. 
Another section of the questionnaire consisted of questions 
designed to identify different types of motivation the subjects have for 
being here. The questions in much of this section were modeled after 
questionnaires developed in the study of the motivation of second 
language learners (Chihara, Tetsuro, & Oiler, 1978; Pierson, Fu, & Lee, 
1980; Roger, Bull, & Fletcher, 1981; Spolsky, 1969; Svanes, 1987). The 
two questions about assimilative motivation had been used in previous 
research on international students (Lee, et al., 1981) and were thought 
to be useful in the present study. 
In order to assess self-esteem at home and in the United States, 
the Rosenberg Self-Esteem Scale (Rosenberg, 1965) was incorporated 
into the questionnaire. It was presented twice in the survey, once to 
elicit information about the subjects' perceived self-esteem as it was 
when they were in their own countries, and a second time to measure 
perceived self-esteem as it is currently. Modifications were made by 
using the past tense of the verbs in the former section and the past 
tense in the latter. The Rosenberg Self-esteem Scale (RSE) is "intended 
to measure global self-esteem" (Wylie, 1989, p.24). It is a ten item 
scale which has been widely used "in substantive research studies. 
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with a range of nationalities, ages, socioeconimic levels, ethnicity, and 
psychiatric conditions" (Wylie, 1989, p.25). In the present study, the 
items on the scale appeared in multiple choice and Likert-scale form. 
Sample survey items about self-esteem weree, "I was a person of 
worth, at least on an equal level with others," and "In general, I was a 
failure". Respondents circled one of five numbers representing the 
range of answers from "strongly disagree" to "strongly agree." 
The Rosenberg Self-Esteem scale was considered suitable for 
this study because its simple language would be easily understood by 
the international students surveyed. In addition, there is a 
considerable amount of reliability and validity available for it. 
The reliability of the RSE, when used in testing varied groups 
(American and British adolescents, civil servants, men age 60 and over, 
and Canadian 11th and 12th graders) ranged from .72 to .92 (Wylie, 
1989). Wells and Marwell (1976) reported that the Rosenberg measure 
"while certainly not perfect, does behave much more satisfactorily 
(than other measures of self-esteem)." 
In terms of validity, the instrument has been found to converge 
with "other self-esteem measures and its criterion-relational 
performance in other studies has been much more consistent (than that 
of other self-esteem measures)" (Wells & Marwell, 1976, p. 194). 
Although some studies reported that factor analysis produced two 
factors for the RSE scale, the results of numerous others support the 
unidemsionality of the measure (Wylie, 1989). The reader is directed 
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to Wylie, 1989 for a thorough discussion of the reliability and validity 
of the Rosenberg Self-Esteem scale. 
Procedures 
The survey was pretested with a group of fifteen undergraduate 
international students in an English as a Second Language composition 
class. The pilot test results aided the researcher in refining the 
questionnaire and assuring that it was clear and easily understood by 
international students. The questionnaire was then distributed to the 
undergraduate international students selected, along with a stamped, 
self-addressed envelope in which to return it to the researcher. It was 
sent with a cover letter which explained the project and its potential 
usefulness in making international students' experience more 
rewarding. The letter asked for the respondents' assistance in the 
project, and guaranteed confidentiality. In order to do the latter, the 
questionnaires were identified with a number only, which was used to 
keep track of those subjects who did or did not respond to the first 
mailing. The cover letter was co-signed by the researcher's co-major 
professors and expressed appreciation for the respondents' cooperation. 
The respondents were asked to read and complete the questionnaire 
within ten days. They were also asked to indicate, by mailing in a 
return postcard, whether they would be willing to be interviewed about 
their experiences as international students in this community, and 
their interest in learning the results of the project. 
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A follow-up postcard was sent to the subjects who had not 
returned the survey by the deadline. About fifteen surveys were then 
returned, bringing the total returned to one hundred seventy. 
Once the surveys were returned, data were coded and prepared for 
statistical analysis. Statistical tests were then run. 
Analysis of data 
The first step in the study was to determine measures of the 
variables to be developed from the items in the survey. Initial analyses 
of these items included descriptive summaries and frequency 
distributions. These analyses were done in order to assess the 
accuracy of the data and in order to become familiar with the 
distribution of scores on each survey item. 
Factor analysis using the maximum likelihood method and the 
varimax rotation program from SPSSx (Nie et al., 1983) was done in 
several areas (motivation for being in the United States, self-esteem, 
interpersonal relationships, ability to communicate in English, and 
adjustment to the city in which the university is located) to determine 
if there were underlying dimensions among the items. Once a 
dimension was identified, the items loading on it were identified 
(using a cutoff of .30 for inclusion in the variable). Reliability was 
then tested in these areas in order to assess the consistency of the 
survey items in measuring the constructs they were used to measure. 
Scores on those items were then summed. 
6 4  
T-tests were used to test hypotheses about relationships 
between the following variables; self-esteem at home and self-esteem 
at present; interpersonal relationships and self-esteem; 
communication skills and adjustment; communication skills and self-
esteem; involvement with religious organizations and adjustment; and 
gender and adjustment. 
To test the relationship between the area of the world 
respondents were from and their adjustment, one-way analyses of 
variance were used. 
Finally, multiple regression analysis was used to evaluate the 
usefulness of variables or combinations of variables in predicting three 
aspects of adjustment: interpersonal relationships, and evaluation of 
the experience with the city and people of the community in which the 
university is located. 
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CHAPTER IV: DATA ANALYSIS 
This chapter describes the analysis of the data that was obtained 
in this study. It discusses the the preliminary analyses of the data, 
including the formation and measurement of the variables analyzed in 
the study, It also describes the null hypotheses tested in the study, 
and the findings regarding those hypotheses. 
Measurement of variables 
The goal of this study of international undergraduate adjustment 
to an American community was to examine some of the variables that 
may be related to this adjustment. Although the literature offers 
numerous possible factors in sojourner adjustment, those of primary 
interest in this study were the motivation of international students for 
coming to study in the United States, and the relationship between 
students' self-esteem and their experiences in the United States. 
In addition, the study focused on the avenues through which 
international students can facilitate their adjustment and enjoyment 
of their sojourn, e.g., developing meaningful interaction and 
relationships with Americans and participating in campus and 
community activities. Also examined were individual characteristics 
of international students that might facilitate or inhibit their 
adjustment: their ability to communicate in English, their participation 
6 6  
in cliurciies or other religious organizations, the region of the world 
they are from, and their gender. 
Motivation 
Initial inspection of the eighteen items intended to determine 
international students' motivation for coming to the United States 
revealed that several of the possible motivations considered to be 
instrumental in nature were important to the subjects. For example, 
"getting a degree" and "becoming educated in one's field" were rated 
important or very important by over 90% of the subjects (see Table 3). 
Over 85% of the subjects rated "becoming an educated person" 
important or very important, while over 70% considered "getting a good 
job at home" important or very important. In contrast, other 
instrumental motivations, such as "getting away from home", "being 
close to family or friends in the United States" and "because my 
parents wanted me to" were perceived to be unimportant or very 
unimportant by two-thirds to three-quarters of the respondents. The 
Instrumental motivation variable consisted of items that indicated 
that the respondents had come to the United States because they felt 
that being here would be useful to them, either in furthering their 
educations or in qualifying them for career advancement. 
Table 4 shows the survey items that referred to integrative 
motivation, that is, those that indicated that the respondents had come 
to the United States because of interest in Americans and American 
culture and in expanding their own experience of the world. Of the 
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Table 3. Descriptive statistics for items measuring the 
instrumental motivation variable® 
Item N % % % M S.D 
Very Neutral Important 
unimportant/ /Very 
Unimportant important 
Get degree 169 3.0 5.9 91.1 4.67 .80 
Become educated 170 3.0 2.9 94.1 4.65 .06 
in field 
Get good job 166 5.9 19.3 74.7 4.16 .08 
athome 
Get away from 170 70.0 17.6 12.3 1.95 .09 
home 
Be close to 165 75.7 15.2 9.0 1.76 .09 
family/friends 
Parents wanted 169 62.7 20.1 17.2 2.18 .10 
me to 
Become educated 169 6.5 7.7 85.8 4.38 .07 
person 
3Scale: 1=very unimportant: 2=unimportant: 3=neutral; 4=important: 
5=very important. 
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Table 4. Descriptive statistics for items measuring the 
integrative motivation variable® 
Item N % % % M S.D. 
Very Neutral Important 
Unimportant/ /Very 
Unimportant important 
See the U.S. 169 17.8 32.0 50.3 3.46 1.14 
Get to know 170 17.7 35.3 47.1 3.37 1 08 
Americans 
Find out how 169 23.0 32.0 44.9 3.22 1.15 
people live in U.S. 
Live in another 169 14.8 27.2 58.0 3.62 1.20 
country 
Find out about 170 27.7 30.0 41.3 3.18 1.21 
student life in U.S. 
Have new 169 4.8 13.6 81.7 4.19 .93 
experiences 
Meet different 170 11.8 22.9 65.3 3.77 1.15 
people 
Have American 170 24.2 36.5 39.4 3.15 1.15 
friends 
Learn about 169 19.0 34.9 46.1 3.32 1.11 
American culture 
Improve English 170 14.7 7.1 78.3 4.06 1.27 
Think and behave 170 70.6 20.6 8.9 1.9 1.09 
as Americans do 
^Scale: 1 =very unimportant: 2=unimportant: 3=neutral: 4=important; 
5=very important. 
eleven items comprising this variable, only two were marked important 
or very important by over 75% of the respondents. The integrative 
motivation items perceived as important or very important by the 
largest numbers of respondents were "have new experiences" (82%), 
"improve my English" (78%), "meet different kinds of people" (65%), and 
"have a chance to live in another country" (58%). "Think and behave as 
Americans do" was rated somewhat or very unimportant by most 
respondents (71%). 
The respondents' disinclination for assimilation into American 
culture was supported by response to the two survey items assessing 
the likelihood that an individual would remain in the United States. As 
mentioned previously, these items had been used in earlier research on 
international students (Lee, et. al., 1981) and were believed to be more 
likely to elicit truthful responses than direct questions about the 
respondents' intentions to remain in the United States would. The first 
item ("How likely is it that you will remain in the United States?") 
served as the measure of the variable assimilative motivation and its 
descriptive statistics are shown in Table 5. In responding to that item, 
only 2% of the respondents said they would definitely remain in the 
United States, and 24% were undecided about remaining here. On the 
other hand, 30% indicated that it was unlikely or very unlikely that 
they would stay, and 18% said they definitely would not stay. 
In answering the second question, 31% of the respondents 
indicated that nothing would make them stay in the U.S. "Getting a good 
job in the U.S." appeared to be the most tempting of the possible 
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Table 5. Descriptive statistics for items measuring the 
assimilative motivation variable (N = 170) 
Item: Likelihood of Frequency Percent 
remaining 
permanently in the 
U.S. 
Definitely not 31 18.2 
Very unlikely 26 15.3 
Somewhat unlikely 24 14.1 
Undecided 40 23.5 
Somewhat likely 31 18.2 
Very likely 1 5 8.8 
Definitely will 3 1.8 
Mean = 3.42 
S.D. = 1.66 
reasons the survey offered for staying in the United States. Fifty-
seven percent said they might stay in this situation. No more than 30% 
of the respondents indicated that any of the other possible reasons for 
staying in the United States would cause them to stay. 
it was intended that the first eighteen of the items in the 
motivation section of the survey would indicate the strength of the 
respondents' instrumental and integrative motivation for being in the 
United States. A factor analysis of these items produced two factors 
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(as reported in Table 6), which were easily labeled Instrumental 
motivation and Integrative motivation because of the nature of the 
component items of each. Both of these factors refer to the 
respondents' motivation. 
The first factor, Instrumental motivation, was comprised of 
items related to being in the United States for educational or career 
reasons, e.g., "in order to get a college degree", "to become educated in 
one's field", and "to get a good job in one's home country". The second 
factor, on the other hand, was made up of items such as "to see the 
United States", "to have American friends", and "to have a chance to live 
in another country". The items on the second factor related more to 
respondents' interest in the United States or in broadening their own 
horizons. Guidelines for the selection of items for a factor were to 
include 1) Items with factor loadings at .30 or greater, and 2) items 
that were similar in content. 
The strength of a third motivation for being in the United States, 
assimilative motivation, was assessed through a single question on the 
survey. Respondents indicated the likelihood of their remaining in the 
United States permanently. If they scored high on this item, they were 
considered to have strong assimilative motivation. (See Table 5). 
Table 7 shows the reliabilities of the new variables produced 
through the factor analysis of motivation. Instrumental motivation and 
Integrative motivation. As can be seen in Table 7, both show adequate 
reliability although that of the Integrative motivation factor is higher. 
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Table 6. Factor analysis matrix on motivation 
Item Factorl Factor2: 
Instrumental Integrative 
motivation motivation 
Get to know Americans .06 .85 
Find out how people live in the U.S. -.02 .85 
See the U.S. .05 .79 
Learn about U.S. culture .11 .77 
Live in another country .11 .77 
Have American friends .03 .77 
Find out about student life in U.S. .13 .67 
Have new experiences .37 .58 
Meet different people .28 .55 
Think and behave as Americans do -.08 .48 
Improve English .38 .45 
Get a degree cn
 
.05 
Become educated in field .68 .04 
Get a good job at home .64 .12 
Become educated person .56 .15 
Be close to family/friends -.22 .20 
^The items in bold type loaded at >.30 and were selected for use in 
measuring the variable. 
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Table 7. items selected for motivation variables 
Factor 1: Item Alpha = 
Instrumental .76 
motivation 
To get a degree 
To become educated in my field 
To get a good job in my home country 
To become an educated person 
Alpha = 
.92 
To get to know Americans 
To find out how people living the United States 
To see the United States 
To learn about American culture 
To have a chance to live in another country 
To have American friends 
To find out what student life is like here 
To have new experiences 
To meet many different kinds of people 
To think and behave as Americans do 
To improve my English 
Factor 2: Item 
Integrative 
motivation 
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Self-esteem 
The perceived self-esteem of the respondents was measured with 
the Rosenberg Self-esteem Scale (Rosenberg, 1979). This scale was 
used in two separate sections of the survey, one measuring students' 
perception of their self-esteem while In their home country, and the 
second measuring their perception of their self-esteem at the present 
time. The reliability of the questions on this scale for the respondents 
was alpha = .87 (standardized item alpha = .88) when it measured 
perceived Self-esteem at home, and alpha = .86 (standardized item 
alpha = .87) when it measured perceived Self-esteem at present. 
Respondents received two self-esteem scores. While the ranges of the 
Self-esteem at home and the Self-esteem at present scores were 
somewhat different, the mean scores were close, as is shown in Tables 
8 and 9. 
Perceived self-esteem at home 
The subjects appeared in general to perceive that they had had 
fairly high self-esteem while they were in their own countries, as far 
as could be indicated by the Rosenberg Self-Esteem scale (Rosenberg, 
1979) . Most agreed somewhat or strongly that they had perceived 
themselves as "as good as or equal to others" (87%), that they "had had 
good qualities" (86%), "had been able to do things as well as others" 
(83%), "had had a positive attitude toward themselves" (84%), and "had 
felt satisfied with themselves" (66%). They disagreed somewhat or 
strongly with statements that indicated that they "had felt useless 
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Table 8. Descriptive statistics for items measuring self-esteem 
at home variable^ 
Item N % 
Strongly 
Disagree/ 
Disagree 
% 
Neutral 
% 
Agree/ 
Strongly 
Agree 
M S.D. 
Person of 170 4.1 8.8 87.0 4.40 .84 
worth, equal 
to others 
Good 170 1.8 12.9 85.3 4.30 .78 
qualities. 
At times 170 4.1 4.7 91.2 4.52 .82 
a failure^ 
Able to do 170 1.2 13.5 83.0 4.25 1.86 
things as well 
as others 
Not much to 170 11.7 13.5 74.8 4.12 1.14 
be proud ofb 
Positive 170 5.9 10.6 83.5 4.21 .88 
attitude toward 
myself 
Felt satisfied 170 11.1 22.9 65.8 3.74 1.01 
with myself 
Wished for 170 30.6 22.4 47.1 3.32 1.35 
more self-
respect^ 
Felt useless 169 13.1 21.3 65.7 3.91 1.15 
at timesb 
No good at aWb 170 12.9 16.5 71.8 4.15 1.12 
aAlpha = .87 
^Reverse receded. 
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Table 9. Descriptive statistics for items measuring the self-
esteem at present variable® 
Item N % 
Strongly 
Disagree/ 
Disagree 
% 
Neutral 
% 
Agree/ 
Strongly 
Agree 
M S.D. 
Person of 170 4.7 11.8 83.5 4.32 .90 
worth, equal 
to others 
Good 170 2.9 10.0 87.1 4.31 .77 
qualities 
At times 169 3.6 6.5 90.0 4.51 .84 
a failure^ 
Able to do 169 6.3 16.6 78.1 4.14 .92 
things as well 
as others 
Not much to 170 15.3 15.9 68.9 3.97 1.21 
be proud ofb 
Positive 170 4.7 12.4 82.9 4.23 .86 
attitude 
toward myself 
Feel satisfied 170 8.8 20.0 71.2 3.87 .98 
with myself 
Wish for more 169 30.6 22.4 47.1 3.32 1.35 
self-respect^ 
Feel useless 170 13.1 21.3 65.7 3.91 1.15 
at timesb 
No good at aWb 170 12.9 16.5 71.8 4.15 1.12 
aAlpha = .86 
^Reverse receded. 
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at times" (66%), and "had felt no good at all" (74%). The question that 
provoked the greatest indication of dissatisfaction with one's self 
assessed the subjects' wish for more self-respect. Only 47% disagreed 
somewhat or strongly, while 31% agreed somewhat or strongly that 
they wished they could have more respect for themselves. 
Perceived self-esteem at present 
The assessment of the respondents' perception of their self-
esteem at the time the survey was filled out essentially exhibited the 
same trend as the above. While percentages changed some, those that 
were high remained high, and those that were lower remained so 
(r=.71). For example, 87% of the subjects felt "as good as or equal to 
others" while at home, and 84% felt this way in while living in the city 
in which the university is located. Thirty-one percent of the subjects 
"wished for more self-respect" while at home, and 50% do so still. 
When mean scores reflecting attitudes at home were compared with 
those reflecting current attitudes, four rose somewhat, three fell, and 
three remained the same (see Tables 8 and 9). 
When an examination was done of the difference between 
individuals' perceived self-esteem at home scores and perceived self-
esteem at present scores, it was found that several of the respondents' 
scores had changed radically (Three subjects changed by 22 to 25 
points; six by 10 to 12 points). This leads one to suspect that the 
instrument used to measure perceived self-esteem at home and 
perceived self-esteem at present (the Rosenberg Self-Esteem Scale) is 
perhaps not appropriate for international students, although it is 
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possible these individuals did indeed experience such great changes in 
self-esteem. 
No factor analysis was done on the perceived self-esteem survey 
items because they were considered to represent a single factor. 
Relationships with other people 
Eight survey items were designed to assess the types of 
interpersonal relationships the respondents had had during their time 
in the city in which the university is located. The items focused on 
their perception of their interest, effort, and success in making 
American friends, the amount of time they spend with Americans, with 
people from their own country, or with foreigners from other countries, 
and in the number of Americans they know casually. 
Over half (99) of the respondents said that they knew over six 
Americans to talk with casually when they saw them. While the 
subjects were clearly interested in making American friends (71%), a 
much smaller percentage had made some or a great deal of effort to do 
so (38%), or had felt successful in doing so (37%). They appeared to 
feel it was fairly easy to converse with Americans (47%), yet tended to 
spend little of their time with them; only 16.5 percent spent over 50% 
of their time with Americans. Just under half of the respondents (45%) 
spent a great deal of their free time with people from their own 
country (75-100%), but very few (10.6%) spent a lot of their free time 
with people who were not from their own country or from the United 
States (75-100%) (see Table 10). 
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Table 10. Descriptive statistics for items measuring the 
relationships variable 
Item N % % % M S.D 
1 and 2 3 4 and 5 
Interest in making 170 5.3 24.1 70.6 4.00 .92 
American friends® 
Effort in making 170 19.1 42.9 37.6 3.24 .97 
American friends^ 
Success in making 170 30.6 55.9 37.0 3.11 1.17 
American friends^ 
Ease In conversing 170 18.7 17.6 12.3 3.44 1.09 
with Americans^ 
Time with co- 170 33.0 23.5 43.6 3.09 1.21 
nationalsG'f 
Time with 169 66.3 17.2 16.5 2.36 1.07 
Americans® 
Time with other 168 67.3 22.0 10.7 2.27 .90 
foreigners® 
Americans known 170 41.8 22.4 35.9 2.88 .97 
casuallyg 
^Scale: 1=not interested; 2=somewhat uninterested; 3=neutral; 
4=somewhat interested: 5=very interested. 
bScale: 1=no effort; 2=little effort; 3=neutral; 4=some effort; 5=a lot 
of effort. 
cscale: 1 =very unsuccessful; 2=somewhat unsuccessful; 3=neutral; 
4=somewhat successful; 5=very successful. 
dScale: 1=very difficult; 2=somewhat difficult; 3=neutral; 4=somewhat 
easy; 5=very easy. 
«Scale: 1=0%; 2=25%; 3=50%; 4=75%; 5=100%. 
f Reverse receded. 
SScale: 1=0; 2=1-5; 3=6-10; 4=more than 10. 
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The reliability of the survey items eliciting information about 
the subjects' interpersonal relationships was alpha = .79 (standardized 
item alpha = .78). Deleting one item "proportion of time spent with 
people not from one's own country and not Americans" raised the 
reliability to alpha = .82 (standardized alpha = .81). Deleting a second 
item "level of interest in making friends with Americans" would also 
have raised the reliability slightly, but this item was retained because 
of its important role in the study. 
When a factor analysis on interpersonal relationships items was 
done, most loaded on one factor, as can be seen in Table 11. A second 
factor was defined predominantly by one item "low proportion of time 
spent with people from one's own country", but this item also loaded 
moderately on the first factor. "Proportion of time spent with people 
not from one's own country, and not Americans" (see above) loaded at 
only .22 on the second factor and at -.03 on the first factor. Its light 
factor loading supported the earlier decision to delete it from the 
analysis of interpersonal relationships. Finally, as the second factor 
consisted principally of a single survey item, the decision was made to 
form only one interpersonal relationships variable. Relationships. This 
variable indicated the respondents' interest, effort and success in 
developing relationships with Americans, the amount of time they 
spent with Americans or co-nationals, the number of Americans they 
knew casually, and the ease with which they could converse with 
Americans. The higher the respondents' scores on this variable, the 
more successful they were felt to be in developing relationships with 
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Table 11. Factor analysis matrix on relationships 
Item Factor 1® Factor 2 
Success in making American friends 
.91 .10 
Ease in conversing with Americans 
.64 .16 
Amount of time spent with 
Americans 
Americans known casually 
.58 
.58 
CO 
GO 
Effort to make American friends 
Interest in making American friends 
.56 
.37 
-.02 
.01 
Amount of time spent with co-
nationalsb 
Amount of time spent with other 
foreigners 
.40 
.03 
.91 
.22 
aThe items in bold type loaded at >.30 and were used to compose the 
variable. 
^Reverse recoded. 
Americans. 
Although "time spent with Americans" loaded most heavily on the 
first factor, it also loaded moderately with "low proportion of time 
spent with people from one's own country" on the second factor. While 
it is very possible that some of the respondents were the only people 
from their country currently living in this community, the factor 
loading of this item may also indicate that there are respondents who 
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not only are Interested in having American friends, but are pulling away 
from people from their own countries. 
The items selected for the relationships variable are reported in 
Table 12. 
Table 12. Items selected for relationships variable® 
Relationships Item 
Interest in making American friends 
Effort in making American friends 
Success in making American friends 
Ease in conversing with Americans 
Amount of time with co-nationals 
Amount of time with Americans 
Americans known casually 
^Alpha = .82 
Adiustment 
Twenty nine survey items were used to assess the subjects' 
adjustment in the community in which the university is located, that 
is, their perceptions of their experiences as international students 
living in that community. The subjects were asked to indicate their 
level of agreement or disagreement with statements about the city 
itself, e.g., "This city is a safe place for international students to live," 
and "This city has enough things for me to do in my free time". They 
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were also asked to react to statements about their ability to maintain 
customary habits such as religious practices, cultural traditions, and 
diet while living in this city. Also, they were asked about their 
perceptions of the attitudes and behavior of the Americans in this city 
toward international students. 
In their answers to these items, two thirds of the respondents 
agreed that they felt welcome in this city and that they did not feel 
discrimination because they were foreigners. A large number agreed 
that Americans in this city were friendly (58%) and polite to them 
(52%), and that people helped them when they had problems (50%). 
Fewer than half of the respondents indicated a negative attitude 
toward people in this city, saying that they felt that Americans 
sometimes misunderstood their actions (25%) or were not particularly 
interested in finding out about their countries (31.4%). 
As shown in Table 13, the respondents in general agreed that this 
city was a safe place for international students to live (85%), that life 
in this city was not difficult for them (74%), that it was easy for them 
to solve everyday problems such as shopping and banking (70%), and 
that they felt relaxed living in this city (64%) and happy here (55%). 
About half appeared to be satisfied with their ability to maintain 
cultural traditions (50%) and religious practices (57%) while living in 
this city, and to buy the food they were accustomed to eating (45%). 
The area in which they expressed the least satisfaction was in being 
able to entertain themselves during their free time (56%), although 
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Table 13. Descriptive statistics for items measuring the 
adjustment variable® 
Itemb N % % % M S.D. 
Strongly Neutral Agree/ 
Disagree/ Strongly 
Disagree agree 
Feel welcome 170 8.9 29.4 61.7 3.75 .96 
in this city 
Maintain cultural 170 20.6 29.4 50.0 3.41 1.12 
traditions 
People have 169 30.8 32.5 36.7 3.09 1.18 
learned from me 
Safe place for 170 2.4 12.9 84.7 4.28 .80 
foreigners 
Americans 167 41.3 34.1 24.6 2.83 1.08 
misunderstand 
my actions 
Food 1 like 167 30.6 24.6 44.9 3.18 1.29 
Difficult 169 21.9 26.6 51.5 3.46 1.11 
to ad juste 
Enough to do 170 56.4 21.8 21.8 2.42 1.20 
in free time 
Good place for 170 9.6 35.9 54.7 3.66 .99 
foreigners 
Practice 168 20.4 26.5 53.0 3.57 1.34 
my religion 
Sports and leisure 169 13.7 23.1 63.3 3.70 1.05 
activities 
Easier for people who 168 19.1 29.8 51.2 3.44 1.05 
live with Americans^ 
Get news from home 170 37.0 26.5 36.5 2.98 1.33 
Life is difficult 170 4.1 22.4 73.5 4.12 .07 
in this cityC 
Celebrate festivals, 168 41.7 21.4 36.9 2.88 1.28 
etc. from home 
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Table 13. (Continued) 
Iternb N % 
Strongly 
Disagree/ 
Disagree 
% 
Neutral 
% 
Agree/ 
Strongly 
agree 
M S.D. 
Americans are 170 11.8 30.6 57.7 3.65 .99 
friendly 
Foreigners treated 169 17.2 39.1 43.8 3.38 .96 
fairly 
Easy to solve 170 11.8 18.2 70.0 3.83 1.01 
everyday problems 
People help me 170 12.3 37.6 50.0 3.43 .94 
with problems 
Churches, etc. have 116 33.6 27.6 38.8 3.0 1.29 
helped me a lot 
Recommend that 168 21.4 31.5 47.0 3.30 1.12 
friends live in this 
city 
Americans polite to 170 14.7 33.5 51.8 3.50 .96 
foreigners 
Easy to adjust 167 9.0 41.9 49.1 3.52 .86 
in this city 
Feel relaxed living 168 8.9 26.8 64.3 3.81 .94 
in this city 
Feel happy living 168 19.0 25.6 55.4 3.42 1.07 
in this city 
Americans interested 169 41.4 40.2 18.4 2.69 .98 
in my country 
Discriminated 168 9.5 26.8 63.7 3.70 .91 
againstc 
Easier for people 161 24.3 48.4 27.3 2.99 1.02 
of opposite sexc 
People 1 lived with 144 20.8 29.2 50.0 3.35 1.19 
helped me adjust 
^Alpha = .90 
bScale: 1=strongly disagree: 2=disagree; 3=neutral; 4=agree; 5=strongly 
agree. 
cReverse recoded. 
86  
sixty-three percent said they could participate in sports and leisure 
activities here. 
When a factor analysis was done on the items in this section of 
the survey, two very clear and distinct factors emerged, as can be seen 
in Table 14. As a result, the study's hypotheses about the respondents' 
view of their adjustment were altered to replace a single adjustment 
factor with the new factors. The first new factor, City, reflected the 
respondents' feelings about living in this city, their participation in 
sports and other activities offered in the city, and their ability to 
purchase familiar foods here. 
The second new factor, People, reflected the respondents' 
perceptions of their experiences with Americans and their views of the 
attitudes of people in the community toward international students. 
This factor was composed of items such as friendliness, politeness and 
fairness of Americans toward international students, feeling welcome 
in this city, and getting help with everyday problems. 
When the reliabilities of Factor 1 City and Factor 2 People were 
tested, the decision was made to delete item "easy to practice my 
religion in this city" from City and item "people from churches or 
mosques have helped me a lot" from People because their deletion 
either caused no change or a small increase in reliability, and their 
inclusion in the reliability test procedure produced large numbers of 
missing cases caused by respondents who marked "not applicable" as 
their responses to these questions. 
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Table 14. Factor analysis matrix on city and people variables^ 
Item Factor 1 City® Factor 2 People 
Good place for .78 .20 
foreigners 
Feel happy living .70 .28 
in this city 
Recommend that friends .70 .24 
live in this city 
Feel relaxed living in this city .63 .13 
Enough to do in free time .50 .02 
Safe place for .50 .19 
internationals 
Easy to solve everyday .49 .15 
problems 
Easy to adjust in this city .49 .44 
Life is difficult in this cityb .46 .28 
Sports and leisure activities .45 .19 
Practice my religion .41 .30 
Food 1 like .38 .18 
Maintain cultural traditions .38 .26 
Celebrate festivals, .37 .17 
etc. from home 
Difficult to adjust^ .29 .29 
Get news from home .27 .13 
Easier for people of .17 .03 
opposite sex 
Americans are friendly .30 .82 
Foreigners treated fairly .26 .77 
Americans polite to .38 .75 
foreigners 
Feel welcome in this city .37 .63 
Discriminated against^ .26 .54 
People help me with .21 .44 
problems 
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Table 14. (Continued) 
Item Factor 1 City^ Factor 2 People 
Americans interested .36 .37 
in my country 
Adjustment easier .24 .34 
w/Americans 
Churches, etc, have .00 .32 
helped me a lot 
People 1 live with .22 .30 
helped me adjust 
People have learned .23 .29 
from me 
BThe items in bold type loaded at >.30 and were used to compose the 
variable. 
^Reverse receded. 
As shown in Table 15, the reliability of the thirteen questions 
that loaded on Factor 1 City (those that loaded above .30) was .86 
(standard item alpha = .87). That of the eight items that loaded on the 
second relationship factor, People, was .85 (standard item alpha = .85). 
Means and standard deviations of each factor are found in Table 13. 
Campus and community programs and amenities 
This section of the survey inquired about the subjects' use of a 
number of activities or organizations available at the university or in 
the city. Thirty five questions about the subjects' use of a number of 
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Table 15. Items selected for city and people variables 
Item Alpha 
Factor 1 City .86 
Good place for international students 
Feel happy living in this city 
Recommend that friends live in this city 
Feel relaxed living in this city 
Enough to do in free time 
Safe place for international students 
Easy to solve everyday problems 
Easy to adjust to this city 
Life is difficult in this city^ 
Can participate in sports/leisure activities 
Can buy food I like 
Easy to maintain cultural traditions 
Can celebrate festivals and 
holidays from home 
People are friendly 
People treat foreigners fairly 
People are polite to foreigners 
People are welcoming 
People discriminate against me 
because I am a foreigner® 
People help me when I have problems 
People are interested in learning 
about my country 
Easier for international students 
who live with Americans to adjust 
Factor 2 People .85 
^Reverse recoded. 
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activities or organization available at the university or in the city 
were presented in this section of the survey. The questions were 
presented in two parts. The first referred to activities through which 
international students could meet and interact with Americans. It 
included a sub-section on programs and activities designed specifically 
for internationals, and another on programs and activities designed for 
general use. Some of the activities included in this section were the 
university's Conversational English Program (in which Americans tutor 
international students), Friendships International (a host family 
program). Outdoor Recreation Center activities, and religious groups' 
activities. 
The second part of this section of the survey referred to other 
campus and community programs and activities through which students 
could receive information about the campus and community and find 
opportunities for leisure time recreation and entertainment. This 
section also included programs and activities designed specifically for 
international students, and programs and activities designed for 
general use. Some of the specific items in this section were the 
university's intensive English program (English as a second language), 
the city Parks and Recreation classes and programs, and YMCA/YWCA 
programs and activities. 
For each subject a total Activities score was computed by 
summing the number of activities in which they participated. 
Considering that there were thirty-five items in this section of the 
survey, international students' use of these opportunities in general 
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seemed low (Mean=8.20, S.D.=4.64). However, a number of the items 
were quite popular among the respondents. Two thirds of them used 
local sports facilities (69%), local and campus newspapers (67%), and 
went to VEISHEA (an annual campuswide celebration) (62%) or other 
cultural events (58%). About half of them went to the university's 
International Food Fair (52%), participated in university-sponsored 
clubs and organizations (46%), or used the city public library (41%). 
Approximately one quarter of the respondents were active in churches, 
mosques or synogogues in the city (27%), or attended activities held 
during the university's International Week (30%). A complete list of 
variables composing this variable is found in Table 16. 
No further preliminary analysis was done on the Activities 
variable. 
Communication 
In this section of the survey, seven items requested that 
respondents evaluate their own fluency in English by rating their 
ability to read, write, and speak English, as well as the ease with 
which they communicate with Americans. They were also asked which 
language(s) they used in communicating with people from their own 
countries. 
Close to half of the respondents (49%) indicated that they 
generally used their native language when speaking with people from 
their own country, or that they used both their native language and 
English (50%). The subjects appeared to have positive perceptions 
92  
Table 16. Descriptive statistics for items measuring the 
activities variable 
I. Opportunities to interact with Americans 
A. Programs and activities designed specifically for 
foreigners 
Cafe au Lait 169 8.3 
Conversational English Program 169 22.5 
Cultural Assistants 169 4.7 
Cultural Respondents 169 1.8 
Friends of Foreign Wives 169 1.2 
Friendships International 169 14.2 
International Community Network 169 1.8 
International Food Fair 169 52.1 
International Friendship Fairs 169 6.5 
International Week 169 30.2 
Japanese Converstion Classes 169 16.6 
Minority and International Leadership 169 3.0 
Ports of Call 169 17.8 
Voyage around the World 169 5.9 
B. Programs and activities designed for general use 
Clubs and organizations at the university 169 46.2 
Cosmopolitan Club 169 8.9 
Orientation Aides 169 14.2 
Outdoor Recreation Center trips and 169 20.1 
activities 
Religious groups (e.g., Cyclone Bible 169 17.8 
Fellowship, Hillel, Great Commission Students) 
93 
Table 16. (Continued) 
Items 
II. Ottier campus and community programs and activities 
A. Programs and activities designed specifically for 
foreigners 
Intensive English and Orientation Program 168 14.9 
International Student Council 169 14.2 
International Students Furniture Exchange 169 10.1 
Peer Advisors 169 10.1 
B. Programs and activities designed for general use 
City Parks and Recreation classes and 169 18.3 
programs 
City Public Library 169 41.4 
Art galleries and museums 169 16.6 
Classes (art, crafts, music, dance, 169 17.8 
typing, etc.) 
Churches, mosque, synagogue 169 38.5 
Cultural events (concerts, movies, theater. 169 58.0 
lectures. Art in the Park, etc.) 
International grocery stores 169 72.2 
Local and campus newspapers 169 66.9 
Local sports facilities (University Rec Center, 169 69.2 
swimming pools, ice arena, bowling alleys, 
fitness clubs, etc.) 
VEISHEA 169 61.5 
Women's Center programs and activities 169 4.7 
YMCA/YWCA programs and activities 169 7.7 
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of their ability to understand, speak, read and write everyday English. 
Yet, seventy-two percent (120) reported some or a lot of difficulty in 
understanding Americans when they speak, and fifty-one percent (86) 
had difficulty in making themselves understood by Americans (see 
Table 17). 
A factor analysis of the Communication items produced two 
factors: Written (reading and writing skills) and Oral/aural (speaking 
and listening comprehension skills). As is shown in Table 18, the 
Written skills factor had a reliability of alpha = .85 (standardized item 
alpha = .86). The Oral/aural skills factor had a slightly lower but 
adequate reliability. The items selected for the two variables 
representing respondents' perception of their English language skills 
are seen in Table 19. 
Region 
Because of interest in the relationship between where 
international students were from and their adjustment, the 
respondents were initially categorized according to the country they 
were from. Then, because they represented so many countries, they 
were then grouped by the general region from which they came (shown 
in Table 20). Thus, the variable Region had five components. As can be 
seen in Table 20, more than three-fourths were from Asia. This 
information was later used in t-tests and ANOVAs testing certain of 
the hypotheses of the study. 
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Table 17. Descriptive statistics for items measuring tlie 
communication variables® 
Item N % % % M S.D. 
1 and 2 3 4 and 5 
Understand 168 3.6 15.5 80.9 4.13 .82 
everyday English® 
Speak 168 10.7 27.4 61.9 3.76 .96 
everyday English® 
Read 168 4.2 13.7 82.1 4.11 .79 
everyday English® 
Write 168 10.1 30.4 59.5 3.71 .96 
everyday English® 
Diff icultyb.c 168 8.9 19.6 71.5 3.72 .94 
understanding 
Diff iculty 168 17.9 31.0 51.2 3.44 .92 
being understood^.c 
^Scale: 1=poor; 2=fair; 3=good; 4=very good; 5=excellent. 
bScale: 1=no difficulty; 2=very little difficulty: 3=some difficulty: 
4=frequent difficulty; 5=a lot of difficulty. 
c Reverse recoded. 
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Table 18. Factor analysis matrix on communication 
Item Factor Factor 2; 
Diff iculty .74 .29 
understanding 
Speak .70 .47 
everyday English 
Diff iculty .67 .27 
being understood 
Understand .61 .57 
everyday English 
Read .30 . 85  
everyday English 
Write .43 .73 
everyday English 
BThe items in bold type loaded at k.30 and were used to compose the 
variable. 
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Table 19. Items selected for oral/aural and written language 
skills variables 
Items Alpha 
Factor 
English 
1: Oral/aural 
language skills 
Difficulty understanding 
Speaking everyday English 
Difficulty being understood 
Understanding everyday English 
.86 
Factor 
English 
2; Written 
language skills 
Reading everyday English 
Writing everyday English 
.85 
Table 20. Regions of origin 
Region N % 
Africa 8 4.9 
Asia 125 76.7 
Middle East 4 2.5 
Europe and other 16 9.8 
Latin America 10 6.1 
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Testing the null hypotheses 
In this section of Chapter IV, the results of testing the null 
hypotheses of the study are reported. Descriptions, possible ranges, 
actual ranges, alpha levels, means, and standard deviations are 
reported in Table 21. 
Null hypothesis 1 
There will be no difference between the international students' 
perception of their self-esteem when they were in their own 
countries and their perception of their self-esteem at present. 
This hypothesis was tested with a paired t-test to examine the 
relationship between perceived self-esteem at home and perceived 
self-esteem at present. This test (Table 22) showed that there was 
not a significant difference in the means of the two variables at the 
.05 level. Therefore, null hypothesis 1 was not rejected and the initial 
prediction that there would be a decline in perceived self-esteem when 
international students were in the United States was not supported. 
Null hypothesis 2 
2A. There wil l  be no relat ionship between instrumental 
motivation and reported interest and success in building 
relationships with Americans. 
As can be seen in Table 23, the Pearson correlation analysis of all 
major variables revealed no significant correlation at the .05 level 
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Table 21. Variables used in Pearson correlation analysis 
Variable N Possible Alpha Mean Standard Actual 
range deviation range 
Instru 165 7 - 35 .76 17.79 2.76 4 - 20 
Integ 165 1 1 - 5 5  .92 33.16 8.47 11 - 49 
Assim 170 1 - 7 - 3.42 1.66 1 - 7 
Self- 169 10 - 50 .87 40.97 6.68 10 - 50 
esteem at 
home 
Self- 167 10 - 50 .86 40.95 6.59 18 - 50 
esteem at 
present 
Relation 169 7 - 34 .82 21.89 5.13 10 - 34 
City 157 13 - 65 .86 45.39 8.22 27 - 65 
People 166 
o
 
00 
.85 27.49 5.44 8 - 40 
Activit ies 168 0 - 35 .82 - 4.64 0 - 23 
Written 168 2 - 10 .85 7.83 1.64 3 - 10 
Oral 168 4 - 20 .86 15.24 3.07 8 - 20 
Table 22. T-test on self-esteem at home and self-esteem at 
present 
Variable N Mean S.D. t-  df 2-tai l  p 
value 
Self-esteem at home 166 40.86 6.70 -.35 165 .726 
Self-esteem at present 166 41.02 6.55 
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Table 23. Pearson correlation matrix of correlations at < 05 
among major variables^ 
Instru Integ Assim Self- Self-
esteem esteem 
at home at 
present 
Instrumental 1.000 
Integrative .2196 1.000 
Assimilat ive .0180 3386 1.000 
Self-esteem at home -.0527 -.1684 -.1492b 1.000 
Self-esteem now -.0623 -.1307 -.1146 .7066 1.000 
Relationships -.0599 .0904 -.0214 .3361 .4046 
Evaluation of city .1487C .0498 0618 .1255 .2171 
Evaluation of people .1007 .1310 .0741 .1908 .2358 
Activit ies -.0139 -.0413 -.1344 .0891 .2098 
Written skills .0009 -.1271 -.1914 .4363 .4273 
Oral/aural skills -.0014 -.0938 -.1292 .4275 .4966 
Relat City People Prog Writ Oral 
Relat 1.000 
City .0778 1.000 
People .2620 .6595 1.000 
Activit ies .0451 .1163 .0876 1.000 
Writ .4791 .1379 .1331 .1383 1.000 
Oral .5482 .1862 .2234 .0985 .7142 1.000 
®The items in bold type correlated at p=<.05. 
bjhese variables correlated at p=.053. 
CThese variables correlated at p-.067. 
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(r=-.0599, p=.446) between degree of instrumental motivation and 
reported interest and success in building relationships with Americans. 
Therefore, null hypothesis 2A was not rejected. The initial prediction 
that there would be a negative relationship between instrumental 
motivation and reported interest and success in building relationships 
with Americans was not supported. 
2B.1 There will be no relationship between instrumental 
motivation and the evaluation of the experience with the city in 
which the university is located. 
The Pearson correlation analysis done to test null hypothesis 2B.1 
showed no significant correlation at the .05 level (r=.1487, p=.067) 
between the two variables, as is reported in Table 23. Therefore, null 
hypothesis 2B.1 was not rejected. The initial prediction that there 
would be negative relationship between instrumental motivation and 
the evaluation of the experience with the city was not supported. 
28.2. There will be no relationship between instrumental 
motivation and the evaluation of the experience with the people 
of the community in which the university is located. 
Because the Pearson correlation reported in Table 23 indicated no 
significant correlation at the .05 level (r=.1007, p=.204) between 
instrumental motivation and international students' evaluation of their 
experience with the people of the community in which the university is 
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located, null hypothesis 2B.2 was not rejected. The initial prediction 
that there would be a negative relationship between instrumental 
correlation and evaluation of the experience with the people of the 
community in which the university is located was not supported. 
2C. There will be no relationship between instrumental motivation 
and use of campus and community programs and amenities. 
As Is shown in Table 23, the Pearson correlation used to test null 
hypothesis 2C revealed no significant relationship at the .05 level 
(r=-.0139, p=.860) between instrumental motivation and the level of 
use of campus and community programs and amenities Therefore, the 
null hypothesis was not rejected. The initial prediction that there 
would be no relation between instrumental motivation and use of 
campus and community programs and amenities was supported. 
Null hypothesis 3 
3A. There wil l  be no relat ionship between integrative motivation and 
reported interest and success in building relationships with 
Americans. 
As seen in Table 23, the Pearson correlation analysis indicated no 
significant correlation at the .05 level (r=.0904, p=.249) between 
degree of integrative motivation and reported interest and success in 
building relationships with Americans. Therefore, null hypothesis 3A 
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was not rejected. Although the Initial prediction had been that there 
would be a positive relationship between integrative motivation and 
reported interest and success in building relationships with Americans, 
that prediction was not supported. 
3B.1 There will be no significant relationship between integrative 
motivation and the evaluation of the experience with the city in 
which the university is located. 
Null hypothesis 3B.1 was tested with a Pearson correlation 
analysis, reported in Table 23. The analysis showed no significant 
correlation at the .05 level (r=.0498, p=.541) between integrative 
motivation and evaluation of the experience with the city in which the 
university is located. Therefore, null hypothesis 3B.1 was not rejected. 
The initial prediction that there would be a positive relationship 
between integrative motivation and the evaluation of the experience 
with the city in which the university is located was not supported. 
38.2 There will no significant relationship between integrative 
motivation and the evaluation of the experience with the people 
of the community in which the university is located. 
No significance at the .05 level (r=.1310, p=.098) between degree 
of integrative motivation and and international students' evaluation of 
their expehence with the people of the community In which the 
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university is Icoated appeared in tlie Pearson correlation reported in 
Table 23. Therefore, null hypothesis 3B.2 was not rejected. The initial 
prediction that there would be a positive relationship between 
integrative motivation and the evaluation of the experience with the 
people of the community in which the university is located was not 
supported. 
SC. There will be no relationship between integrative motivation and 
use of campus and community programs and amenities. 
Null hypothesis 3C was tested with the Pearson correlation 
analysis reported in Table 23. This analysis revealed no significant 
correlation at the .05 level (r=-.0413, p=.601) between integrative 
motivation and use of campus and community programs and activities. 
Therefore, null hypothesis 3C was not rejected and the initial 
prediction that there would be a positive relationship between 
integrative motivation and the level of use of campus and community 
programs and amenities was not supported. 
Null hypothesis 4 
4A. There wil l  be no relat ionship between assimilat ive motivation 
and reported interest and success in building relationships with 
Americans. 
There was no significant correlation at the .05 level (r=-.0214, 
p=.782) in the Pearson correlation analysis done to test a relationship 
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between assimilative motivation and reported interest and success 
international students have in building relationships with Americans 
(see Table 23). Therefore, null hypothesis 4A was not rejected. The 
initial prediction had been that there would be a positive relationship 
between assimilative motivation and reported interest and success in 
building relationships. That prediction was not supported. 
4B.1. There will be no significant relationship between assimilative 
motivation and the evaluation of the experience with the city in 
which the university is located. 
The Pearson correlation done and reported in Table 23 showed no 
significant correlation at the .05 level (r=.0618, p=.442) between 
students' assimilative motivation and their evaluation of their 
experience with the city in which the university is located. Therefore, 
null hypothesis 4B.1 was not rejected. The initial prediction that there 
would be a positive relationship between assimilative motivation and 
the evaluation of the experience with the city in which the university 
is located was not supported. 
4B.2 There will be no significant relationship between assimilative 
motivation and the evaluation of the experience with the people 
of the community in which the university is located. 
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The Pearson correlation seen in Table 23 revealed no significant 
correlation at the .05 level (r=.0741, p=.343) between assimilative 
motivation and international students' evaluation of their experience 
with the people of the community in which the university is located. 
Therefore, null hypothesis 4B.2 was not rejected. The initial prediction 
that there would be a positive relationship between assimilative 
motivation and the evaluation of the experience with the people of the 
community in which the university is located was not supported. 
4C. There will be no relationship between assimilative 
motivation and use of campus and community programs and 
amenities. 
This null hypothesis was tested with a Pearson correlation 
analysis (See Table 23). The analysis indicated that there was no 
significant correlation at the .05 level (r=-.1344, p=.082) between 
assimilative motivation and use of campus and community programs 
and activities. Therefore, null hypothesis 4C was not rejected. The 
initial prediction that there would be a positive relationship between 
assimilative motivation and use of campus and community programs 
and amenities was not supported. 
Null hypothesis 5 
5A.1 There will be no relationship between reported interest and 
success in building relationships with Americans and the 
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evaluation of the experience with the city in which the university 
is located. 
A Pearson correlation analysis was used to test hypothesis 5A.1. 
The results of the analysis are found in Table 23 and show that there 
was no significant relationship at the .05 level (r=,0778, p=.334) 
between reported interest and success in building relationships with 
Americans and the evaluation of the experience with the city in which 
the university is located. Null hypothesis 5A.1 was not rejected and 
the original prediction that there would be a relationship between 
reported interest and success in building relationships with Americans 
and the evaluation of the experience with the city in which the 
university is located was not supported. 
5A.2 There will be no relationship between reported interest and 
success in building relationships with Americans and the 
evaluation of the experience with the people of the community in 
which the university is located. 
Null hypothesis 5A.2 was tested with a Pearson correlation (see 
Table 23) which indicated that at the ,05 level (r=.262, p=.001) there 
was a significant relationship between reported interest and success 
in building relationships with Americans and the evaluation of the 
experience with the people of the community in which the university is 
located. Based on the results of the Pearson correlation, null 
hypothesis 5A.2 was rejected. 
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In order to clarify the nature of the relationship, individuals were 
categorized into two groups based on their scores on the variable 
Relationships, and a t-test was done with the Relationships and People 
variables. The t-test showed that at the .05 level, there was a 
significant difference in the means of the two groups. The group with 
reported high interest and success in building relationships with 
Americans had a higher mean score than the group with reported low 
interest and success in building relationships with Americans. This 
finding (shown in Table 24) further supports the rejection of null 
hypothesis 5A.2. it also supports the initial prediction that there 
would be a positive relationship between reported interest and success 
in building relationships with Americans and the evaluation of the 
experience with the people of the community in which the university is 
located. 
Table 24. T-test on reported interest and success In building 
relationships with Americans and the evaluation of the 
experience with the people of the community in which 
the university is located 
Variable Group N Mean S.D. t-value df 2-tail p 
Experience Low 84 26.44 5.03 -2.45 163 .02 
with relationships 
People 
High 81 28.47 5.62 
relationships 
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5B. There will be no relationship between reported interest and 
success in building relationships with Americans and perceived 
self-esteem at present. 
This null hypothesis was tested with a Pearson correlation, 
shown in Table 23, which indicated a significant relationship between 
reported interest and success in building relationships with Americans 
and perceived self-esteem at present (r=.405, p=.000). Then, to clarify 
the nature of that relationship, a t-test was done (see Table 25). The 
t-test showed that at the .05 level, there was a significant 
relationship between reported interest and success in building 
relationships with Americans and perceived self-esteem at present. 
The mean perceived self-esteem at present score for the group with 
reported high interest and success in building relationships with 
Americans was higher than that of the group with reported low interest 
Table 25. T-test on interest and success in building relationships 
with Americans and self-esteem at present 
Variable Group N Mean S.D. t-value df 2-tail p 
Self-esteem at Low 84 38.40 6.71 -5.41 164 .000 
present relationships 
High 82 43.54 5.42 
relationships 
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and success in building relationships with Americans. Hence, the null 
hypothesis was rejected and the initial prediction that there would be 
a positive relationship between reported interest and success in 
building relationships with Americans and perceived self-esteem at 
present was supported. 
5C. There will be no relationship between reported interest and 
success in building relationships with Americans and reported 
use of campus and community programs and amenities. 
A Pearson correlation analysis was used to test null hypothesis 
5C. As shown in Table 23, there was no significant relationship at the 
.05 (r=.0451, p=.563) level between reported interest and success in 
building relationships with Americans and reported use of campus and 
community programs and amenities. Therefore, null hypothesis 5C was 
not rejected. The initial prediction that there would be a positive 
relationship between reported interest and success in building 
relationships with Americans and use of campus and community 
programs and activities was not supported. 
Null hypothesis 6 
6A. There will be no relationship between use of campus and 
community programs and amenities and the evaluation of the 
experience with the city in which the university is located. 
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As seen in Table 23, the Pearson correlation analysis showed no 
significant correlation at the .05 level (r=.1163, p=.149) between use 
of campus and community programs and amenities and the evaluation of 
the experience of the city in which the university is located. 
Therefore, null hypothesis 6A was not rejected. The initial prediction 
that there would be a positive relationship between use of campus and 
community programs and the evaluation of the experience with the city 
in which the university is located was not supported. 
6B. There will be no relationship between use of campus and 
community programs and amenities and the evaluation of the 
experience with the people of the community in which the 
university is located. 
The Pearson correlation analysis shown in Table 23 indicated no 
significant correlation at the .05 level (r=.0876, p=.265) between level 
of use of campus and community programs and activities and the 
subjects' evaluation of their experience with the people of the 
community in which the university is located. Therefore, null 
hypothesis 6B was not rejected. The initial prediction that there would 
be a positive relation between use of campus and community programs 
and amenities and the evaluation of the experience with the city in 
which the university is located was not supported. 
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Null hypothesis 7 
7A. There will be no relationship between perceived written English 
language skills and reported interest and success in building 
relationships withAmericans. 
The Pearson correlation analysis, as shown in Table 23, showed a 
significant relationship at the .05 level (r=.4791, p=.000) between 
perceived written English language skills and reported interest and 
success in building relationships with Americans. 
A subsequent t-test used to examine that relationship also 
showed a relationship between perceived written English language 
skills and reported interest and success in building relationships with 
Americans, with the mean of the group of subjects with perceived high 
written English language skills being higher than that of the group with 
perceived low written English language skills (Table 26). Therefore, 
the null hypothesis was rejected and the initial prediction that there 
would be a positive relationship between perceived written English 
language skills and reported interest and success in building 
relationships with Americans was supported. 
7B.1 There will be no relationship between perceived written English 
language skills and the evaluation of the experience with the city 
in which the university is located. 
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Table 26. T-test on perceived written English language skills and 
reported interest and success in building relationships 
with Americans 
Variable Group N Mean S.D. t-value df 2-tail p 
Relationships Low 66 19.17 4.10 -6.25 165 .000 
written 
High 101 23.75 4.95 
written 
Table 23 shows an r of .138, and a p of .087. Thus, null 
hypothesis 7B.1 was not rejected, and the initial prediction that there 
would be a positive relationship between perceived written English 
language skills and the evaluation of the experience with the city in 
which the university is located was not supported. 
7B.2 There will be no relationship between perceived written English 
language skills and the evaluation of the experience with the 
people of the community in which the university is located. 
A Pearson correlation (Table 23) was first done to test this 
hypothesis. It showed r=.133, p=.09. The null hypothesis was not 
rejected and the initial prediction that there would be a positive 
relationship between perceived written English language skills and the 
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evaluation of the experience with the people of the community in which 
the university is located was not supported. 
7C. There will be no relationship between perceived written English 
language skills and perceived self-esteem at present. 
This null hypothesis was tested with a t-test which showed that 
at the .05 level there was a significant relationship between perceived 
written English language skills and perceived self-esteem at present. 
The mean score of the group of respondents with perceived high written 
English language skills was higher than that of the group with 
perceived lower written English language skills (Table 27). Therefore, 
Table 27. T-test on perceived written English language skills and 
perceived self-esteem at present 
Variable Group N Mean S.D. t-value df 2-tail p 
Self-esteem at Low 65 37.25 6.89 -6.45 163 .000 
present written 
High 100 43.34 5.22 
written 
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null hypothesis 7C was rejected and the original prediction that there 
would be a positive relationship between perceived written English 
language skills and perceived self-esteem at present was supported. 
Null hypothesis 8 
8A. There will be no relationship between perceived oral/aural 
English language skills and reported interest and success in 
building relationships with Americans. 
The Pearson correlation analysis seen in Table 23 showed a 
significant relationship at the .05 level (r=.5482, p=.000) between 
perceived oral/aural English language skills and reported interest and 
success in building relationships with Americans. An additional t-test 
also revealed a significant relationship between the two variables. The 
mean score of the group of students with perceived high oral/aural 
English language skills was higher than that of group with perceived 
low oral/aural English language skills (Table 28). Therefore, null 
hypothesis 8A was rejected and the initial prediction that there would 
be a positive relationship between perceived oral/aural English 
language skills and reported interest and success in building 
relationships with Americans was supported. 
8B.1 There will be no relationship between perceived oral/aural 
English language skills and the evaluation of the experience with 
the city in which the university is located. 
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Table 28. T-test on perceived oral/aural English language skills 
and reported interest and success in building 
relationships with Americans 
Variable Group N Mean S.D. t-value df 2-tail p 
Relation Low 80 19.66 4.44 -6.06 165 .000 
oral/aural 
High 8 7 24.03 4.86 
oral/aural 
The Pearson correlation which tested this hypothesis indicated 
that there was a significant difference at the .05 level (r=.1862, 
p=.020) between perceived oral/aural English language skills and the 
evaluation of the experience with the city in which the university is 
located. Therefore, null hypothesis 8B.1 was rejected. The initial 
prediction that there would be a positive relationship between peceived 
oral/aural English language skills and evaluation of the experience with 
the city in which the university is located was supported. The results 
of the Pearson correlation are found in Table 23. 
The t-test done to clarify the relationship between perceived 
oral/aural English language skills and the experience with the city in 
which the university is located also indicated a significant difference 
between the two mean scores (Table 29). The mean score of the group 
of students with perceived high oral/aural English language skills was 
higher than that of the group with perceived low oral/aural English 
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Table 29. T-test on oral/aurai English language skills and the 
evaluation of the experience with the city in which the 
university is located 
Variable Group N Mean S.D. t-value df 2-tail p 
City Low 75 43.36 8.22 -3.00 153 .003 
Oral/aural 
High 80 47.21 7.80 
Oral/aural 
language skills. Therefore, the initial prediction that there would be a 
positive relationship between perceived oral/aural English language 
skills and the evaluation of the experience with the city in which the 
university is located was further supported. 
8B.2 There will be no relationship between perceived oral/aural 
English language skills and the evaluation of the experience with 
the people of the community in which the university is located. 
The Pearson correlation see in Table 23 showed a correlation 
significant at the .05 level (r=.2234, p=.004) between perceived 
oral/aural English language skills and the evaluation of their 
experience with the people of the community in which the university is 
located. 
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The t-test done on these variables corroborated the above finding 
by showing a significant difference at the .05 level between the mean 
scores of the group of subjects with perceived high oral/aural English 
language skills and the group with perceived low oral/aural English 
language skills, with the former being higher (Table 30). Therefore, 
null hypothesis 8B.2 was rejected. The initial prediction that there 
would be a positive relationship between perceived oral/aural English 
language skills and the evaluation of the experience with the people of 
the community in which the university is located was supported. 
Table 30. T-test on perceived oral/aural English language skills 
and the evaluation of the experience with the people of 
the community in which the university is located 
Variable Group N Mean S.D. t-value df 2-tail p 
People Low 78 26.21 5.38 -2.92 162 .004 
Oral/aural 
High 86 28.63 5.25 
Oral/aural 
8C. There will be no relationship between perceived oral/aural 
English language skills and perceived self-esteem at present. 
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This hypothesis was tested with a t-test. The results of the t-
test, shown in Table 31, indicate that at the.05 level there was a 
significant relationship between perceived oral/aural English language 
skills and perceived self-esteem at present. In addition, the mean 
score of the group of students who rated their oral/aural English 
language skills high was higher than that of the group that rated their 
oral/aural skills low. Thus, null hypothesis 8C was rejected and the 
initial prediction that there would be a positive relation between 
perceived oral/aural English language skills and perceived self-esteem 
at present was supported. 
Table 31. T-test on perceived oral/aural English language skills 
and perceived self-esteem at present 
Variable Group N Mean S.D. t-value df 2-tail p 
City Low 78 37.86 6.76 -6.29 163 .00 
oral/aural 
High 87 43.70 5.14 
oral/aural 
Null hypothesis 9 
9A.1 There will be no relationship between region of origin and the 
evaluation of the experience with the city in which the university 
is located. 
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Table 32 displays the number, means, and standard variation of 
the five regional groups. To test hypothesis 9A.1, a oneway analysis 
of variance was used. This analysis revealed no significant differences 
at the .05 level (F ratio=1.61, F probability=.1749) in the evaluation of 
their experience with the city in which the university is located among 
international students from different regions of the world, as is shown 
in Table 32. Therefore, null hypothesis 9A.1 was not rejected and the 
initial prediction that international students from different areas of 
the world would differ in their evaluation of their experience with the 
city in which the university is located was not supported. 
Table 32. Oneway analysis of variance for region and the 
evaluation of the experience with the city in which the 
university is located 
Region N M S.D. F-ratio Probability 
1. Africa 8 41.62 4.90 1.61 .17 
2. Asia 125 44.79 8.24 
3. Middle East 4 45.33 9.29 
4. Europe and 16 48.36 6.58 
other 
5. Latin 10 49.50 7.80 
America 
Total 170 
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9A.2 There will be no relationship between region of origin and the 
evaluation of the experience with the people of the community in 
which the university is located. 
This hypothesis was tested with a oneway analysis of variance 
which indicated a significant difference among regions at the .05 level 
(F ratio=3.4467, F probability =.0099) regarding the evaluation 
of the experience with the people of the community in which the 
university is located. 
Additional analysis using the Duncan procedure was done. As 
shown in Table 33, significant differences were found between the 
mean scores of students from the Asian countries category and 
students from the Europe and other countries category, with students 
from Asia having the lower mean. The Duncan procedure also showed 
significant differences between the mean scores of students from Asia 
and students from Latin America, with students from Asia again having 
the lower mean. The mean scores of students from Africa were shown 
by the Duncan procedure to be significantly different from and lower 
than those of students from Latin America. Thus, null hypothesis 9A.2 
was rejected. The initial prediction that international students from 
different regions of the world would evaluate their experience with the 
people of the community in which the university is located differently 
was supported. The results of the oneway analysis of variance are 
given in Table 33. 
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Table 33. Oneway analysis of variance for region and the 
evaluation of the experience with the people of the 
community in which the university is located 
Region N M S.D. F-ratio Probability 
1. Africa 8 26.00 6.35 3.45 .0009 
2. Asia 125 26.84 5.19 
3. Middle East 4 26.25 2.22 
4. Europe and 16 30.53 4.53 
other 
5. Latin 10 31.60 6.96 
America 
Total 170 
Duncan procedure: Europe and other > Asia 
Latin American > Asia, Africa 
9B.1 There will be no relationship between gender and the evaluation 
of the experience with the city in which the university is located. 
This hypothesis was tested with a t-test comparing males' and 
females' mean scores on the dependent variable City. The t-test 
showed no significant differences at the .05 level between males and 
females with regard to their evaluation of their experience with the 
city in which the university is located. The results of the t-test can be 
seen in Table 34. Null hypothesis 9B.1 was rejected and the initial 
prediction that there would be a difference in the evaluation of their 
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Table 34. T-test on gender and the evaluation of the experience 
with the city in which the university is located 
Variable Group N Mean S.D. t-value df 2-tail p 
City Male 86 45.52 8.22 .27 152 .79 
Female 68 45.16 8.32 
experience with the city in which the university is located between 
males and females was not supported. 
9B.2 There will be no relationship between gender and the evaluation 
of the experience with the people of the community in which the 
university is located. 
This null hypothesis was tested with a t-test (see Table 35) 
which showed no significant difference at the .05 level between males 
and females in their evaluation of their experience with the people of 
the community in which the university is located (although the 
probability was .057). Thus, the null hypothesis was not rejected and 
the initial predication that there would be a difference between males 
and females in their evaluation of their experience with the people of 
the community in which the university is located was not supported. 
124 
Table 35. T-test on gender and the evaluation of the experience 
with the people of the community in which the 
university is located 
Variable Group N Mean S.D. t-value df 2-tail p 
City Male 93 28.18 5.36 1.92 161 .06 
Female 70 26.54 5.46 
9C.1 There will be no relationship between involvement with a church 
or other religious organization and the evaluation of the 
experience with the city in which the university is located. 
Null hypothesis 9C.1 was tested with a t-test. The t-test 
revealed (as seen in Table 36) no significant difference at the .05 level 
between international students who were involved with a church or 
other religious organization and students who were not. Null 
hypothesis 9C.1 was not rejected, and the initial prediction that 
students who were involved with a church or other religious 
organization would differ in their evaluation of their experience with 
the city in which the university is located was not supported. 
9C.2 There will be no relationship between involvement with a church 
or other religious organization and the evaluation of the 
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Table 36. T-test on Involvement with a church or other religious 
organization and the evaluation of the experience with 
the city In which the university is located 
Variable Group N Mean S.D. t-value df 2-tall p 
City No 110 45.07 8.04 -.66 152 .51 
Yes 44 46,05 8.78 
experience with the people of the community in which the 
university Is located. 
Null hypothesis 9C.2 was tested with a t-test. The results 
showed no significant difference at the .05 level (see Table 37) in the 
evaluation of the experience with the people of the community in which 
the university is located between students involved with a church or 
other religious organization and those not Involved. Therefore, the null 
hypothesis was not rejected and the Initial prediction that there would 
be a difference in the evaluations of the experience with the people of 
the community in which the university is located between the two 
groups of students was not supported. 
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Table 37. T-test on Involvement with a church or other religious 
organization and the evaluation of the people of the 
community in which the university is located 
Variable Group N Mean S.D. t-value df 2-tail p 
People No 118 27.43 5.74 -.25 161 .81 
Yes 4 5 27.67 4.64 
Null hypothesis 10 
10A. There is no linear combination of variables (instrumental 
motivation, integrative motivation, assimilative motivation, 
perceived self-esteem at home, perceived self-esteem at 
present, evaluation of the experience with the city in which the 
university is located, evaluation of the experience with the 
people of the community in which the university is located, use of 
campus and community programs and amenities, perceived 
written English language skills, perceived oral/aural English 
language skills, involvement with a church or other 
religious organization, gender) that is significantly related to 
reported interest and success in building relationships with 
Americans. 
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Null hypothesis 10A was tested with a stepwise multiple 
regression procedure. As seen in Tables 38 and 39, four variables 
entered the regression and were significant at the .05 level. These 
were perceived oral/aural English language skills, gender, perceived 
self-esteem at present, and integrative motivation. Together they 
accounted for 37% of the variance in reported interest and success in 
building relationships with Americans 
The best predictor of interest and success in building 
relationships with Americans was the variable perceived oral/aural 
English language skills, which accounted for 30% of the variance 
(r2=.301), as can be seen in Table 38. Gender accounted for 2.5% 
Table 38. Stepwise multiple regression analysis on reported 
interest and success in building relationships with 
Americans: Multiple R and R-Square 
Variables entered 
the equation 
into Multiple R R-Square 
1. Oral/aural .548 .301 
2. Gender .571 .326 
3. Self-esteem at 
.588 .346 
present 
4. Integrative 
.607 .369 
motivation 
F (4, 147) = 21.494, p < .0001 
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Table 39. Stepwise multiple regression analysis on interest and 
success in building relationships with Americans: B, 
Beta, t, and Significant t 
Variables entered into B Beta t Sign, t 
the equation 
1. Oral/oral .779 .468 6.191 .000 
2. Gender -1.474 -.143 -2.172 .031 
3. PSEL (Self- .141 .181 2.376 .019 
esteem at present) 
4. Integrative .093 .181 2.33 .021 
motivation 
(Constant) 3.278 .154 1.089 .278 
(r2=.326), perceived self-esteem at present for 2% (r2=.346), and 
integrative motivation for 2.3% (r2=.369) of the variance. 
In view of these results, null hypothesis 10A was rejected and 
the initial prediction that there would be a linear combination of 
variables that would be significantly related to reported interest and 
success in building relationships with Americans was supported. 
10B. There is no linear combination of variables (instrumental 
motivation, integrative motivation, assimilative motivation, 
perceived self-esteem at home, perceived self-esteem at 
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present, reported interest and success in building reiationsiiips 
with Americans, evaluation of the experience with the people of 
the community in which the university is located, use of campus 
and community programs and amenities, perceived written 
English language skills, perceived oral/aural English language 
skills, involvement with a church or other religious organization, 
and gender) that is significantly related to the evaluation of the 
experience with the city in which the university is located. 
A stepwise multiple regression was done to test null hypothesis 
10B. The results, as shown in Table 40 and 41, indicate that there was 
a single predictor at the .05 level of the evaluation of the experience 
with the city in which the university is located, the variable City 
(evaluation of the experience with the people of the community in 
which the university is located). This variable accounted for 44% 
Table 40. Stepwise multiple regression analysis on the 
evaluation of the experience with the city in which the 
university is located: Multiple R and R-Square 
Variables entered into Multiple R R-Square 
the equation 
1. People .659 .434 
F (1, 150) = 115.484, p < .0001 
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Table 41. Stepwise multiple regression analysis on the 
evaluation of the experience with the city in which 
the university is located: B, Beta, t, and Significant t 
Variables entered into B Beta t Sign, t 
the equation 
1. People .997 .656 10.746 .000 
(Constant) 17.987 6.934 .000 
(r2=.435) of the variation 
This finding leads to the rejection of null hypothesis 10B.1 and 
supports the initial prediction that there would be a significant 
relationship between a combination of variables and the evaluation of 
the experience with the city in which the university is located. 
IOC. There is no linear combination of variables (instrumental 
motivation, integrative motivation, assimilative motivation, 
perceived self-esteem at home, perceived self-esteem at 
present, reported interest and success in building relationships 
with Americans, evaluation of the experience with the city in 
which the university is located, use of campus and community 
programs and amenities, perceived written English language 
skills, perceived oral/aural English language skills, involvement 
with a church or other religious organization, gender) that is 
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significantly related to the evaluation of the experience with the 
people of the community in which the university is located. 
This hypothesis was tested with a stepwise multiple regression 
procedure, the results of which are shown in Tables 42 and 43, Forty-
four percent (r2=.435) of the variance was accounted for by the 
variable City, the evaluation of the experience with the city in which 
the university is located. Another five percent (r2=.480) was 
attributed to the variable reported interest and success in developing 
relationships with Americans. 
The null hypothesis was rejected. The initial prediction that 
there would be a relationship between a linear combination of variables 
and the evaluation of the experience with the people of the community 
Table 42. Stepwise multiple regression analysis on the 
evaluation of the experience with the people of the 
community in which the university is located: 
Multiple R and R-Square 
Variables entered into equation Multiple R R-Square 
1. City .660 .435 
2. Relation .693 .480 
F (68.677) 
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Table 43. Stepwise multiple regression analysis on the 
evaluation of the experience with the people of the 
community in which the university is located: B, Beta, 
t, and Significant t 
Variables entered B Beta t Sign, t 
into equation 
1. City .426 .643 10.849 .000 
2. Relation .225 .212 3.58 .00 
(Constant) 3.25 1.487 .139 
in which the university is located was supported. 
Summary 
The purpose of this study was to examine variables believed to be 
related to international student adjustment to a community. The 
variables of chief interest were international students' motivation for 
coming to the United States, their perceived self-esteem at home and 
in the United States and its relation to their experience in this country, 
the interpersonal relationships they have had while in the United 
States, their perceived ability to communicate in English, their 
evaluation of their experience with the community (the city and its 
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people), and their use of campus and community programs and 
amenities. 
The statistical analysis of the data revealed that international 
students' perceived self-esteem at present was related to their 
perceived written and oral/aural English language skills, although there 
appeared to be no significant difference in the mean scores of students' 
perceived self-esteem in their own countries and their perceived self-
esteem at present. 
Students' perceived self-esteem at present was also related to 
their interpersonal relationships in the United States. Also, 
interpersonal relationships were related to students' evaluation of 
their experience with the community, and to their perceived written 
and oral/aural English language skills. Interpersonal relationships 
could be predicted from the students' level of perceived oral/aural 
English language skills, their gender, their perceived self-esteem at 
present, and their level of integrative motivation. 
A third important variable, adjustment, was measured by the 
students evaluations of their experience with the city and its people. 
The students' perceived oral/aural English language skills were related 
to their evaluation of their experience with the city. Through multiple 
regression, it was seen that students' evaluation of their experience 
with the people of the community predicted their evaluation of their 
experience with the city. 
The variables related to the students' evaluation of their 
experience with the people of the community were interpersonal 
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relationships, perceived written and oral/aural English language skills, 
and region of origin. To predict students' evaluation of their experience 
with the people of the community, their evaluation of their experience 
with the city itself and their interpersonal relationships could be used. 
The variables for motivation for being in the United States did 
not show a significant correlation with any other variable of interest 
in the study. Nor did the amount of students' use of campus and 
community programs and amenities or background variables. 
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CHAPTER V. DISCUSSION AND RECOMMENDATIONS 
The purpose of this study was to examine a number of variables 
believed to play a role in the adjustment of international undergraduate 
students at a large midwestern state university. The focus was on 
non-academic aspects of the students' sojourn in the United States, 
that is, the adjustment of the students in an American community. 
This focus was believed to be important because the experiences 
international students have with the American community in which 
they live, the community-related aspects of adjustment, do not appear 
to have been given attention in research on international 
student/sojourner adjustment. 
The study investigated a number of variables. These were: 1) the 
motivation international students have for coming to the United States; 
2) their self-esteem at home and at present; 3) their reported interest 
and success in developing relationships with Americans; 4) their 
adjustment, that is, their evaluation of their experience with the city 
in which they have been living and the Americans there; 5) the extent to 
which they have used campus and community programs and amenities 
available to them during their sojourn; and 6) their percption of their 
written and oral/aural English language skills. Information about the 
students' backgrounds was also examined because the literature on 
international student/sojourner adjustment indicated that variables 
such as age, gender, region of origin, employment, and involvement with 
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a church or other religious organization might also play a role in 
adjustment. 
Communication 
Among the variables examined in this study that appeared to have 
a strong relation to adjustment was the international students' ability 
to understand and use English. It seemed reasonable to expect that the 
students who were the most fluent in English would be the most 
comfortable in communicating with Americans, and thus the best able 
to adjust quickly and well. When a factor analysis was done on the 
survey items about students' perceptions of their communication 
skills, two factors emerged: written skills and oral/aural skills. It 
was hypothesized and found that these would have a relationship with 
several other adjustment variables. 
First, there was a link between international students' perceived 
written English language skills and the relationships the students 
formed with Americans. Perceived written English language skills 
were also related to students' perceived self-esteem at present. 
Second, and even more important in adjustment than perceived written 
English language skills were perceived spoken English skills, both how 
well the students felt they understood spoken English and how well 
they felt they could speak themselves. These related not only to the 
relationships they formed with Americans and their perceived self-
esteem at present, but also to their adjustment as measured by their 
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evaluation of their experience with both the city and the people of the 
community in which the university is located. 
In this study, all null hypotheses were tested using a two-tailed 
test. This was done because little was known about the area of 
international student adjustment in an American community and some 
of the measures used in this study had not been used previously. Two-
tailed tests were used because results in either direction were 
considered to be of interest in the investigation of international 
student adjustment in an American community. 
Nevertheless, a case could have been made for the use of one-
tailed tests for some of the hypotheses in the study, particularly in the 
area of English language skills. If one-tailed tests had been used in the 
analyses of two of the hypotheses related to language skills (Null 
hypotheses 7B.1 and 7B.2), the results would have been statistically 
significant. 
The first of these null hypotheses proposed no relationship 
between written English language skills and the evaluation of the 
experience with the city in which the university is located. With a 
one-tailed test, the correlation between written English language 
skills and the evaluation of the experience with the city in which the 
university is located (r=.1379) would have been significant (p=.044). A 
significant correlation (r=.1331) would also have been found at the .05 
level (one-tailed p=.045) in testing the proposal that there will be no 
relationship between written English language skills and the evaluation 
of the people of the community in which the university is located. 
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Although the correlations are not strong, these results indicate that as 
students' perception of their written language skills increased, their 
perceptions of their adjustment to the city and the people of the 
community also increased. Considering these correlations statistically 
significant with a one-tailed test further supports the importance in 
international student adjustment of written English language skills and 
of English language skills in general. 
The relationship between English language skills and 
international student adjustment has implications for institutions of 
higher education. At the university at which this study was done, as at 
most, students are admitted for enrollment only after they have 
obtained a satisfactory score on the Test of English as a Foreign 
Language (TOEFL). Once admitted, they must take English language 
placement exams which determine whether they are required to take 
English as a second language reading, grammar, and composition 
classes. For undergraduates, these courses are prerequisites for 
freshman composition courses. Thus the university ostensibly ensures 
that international students have English language skills adequate for 
success in academic courses. 
However, one is often surprised by the poor communication skills 
in English, both written and oral, that many international students 
have, even after fulfilling the aforementioned requirements. If 
communication skills truly are an important component of international 
students' ability to develop interpersonal relationships with 
Americans, those with poor skills are obviously at a disadvantage. 
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One question that should be asked is how much further the 
university can go in offering English language development 
opportunities to students whose ability is not up to par. Preceding 
that, however, one might try to gauge the students' interest in 
improving their English, and their perspective (especially those who 
have rated themselves low on English language skills) on the effect 
their language skills have had on their ability to develop relationships 
with Americans. If they indeed believe that poor language skills may 
inhibit friendships with Americans, they may be interested in 
Improving their skills, even though they have fulfilled the university's 
official English language requirements. 
As mentioned above, international students may enter the 
university only after receiving a certain score on the TOEFL 
examination. The university should perhaps also require other 
demonstrations of English language ability from the students it admits, 
not so much for admission and placement purposes but to facilitate 
international student adjustment. Ideally, any preparation necessary 
for international students to reach a level of proficiency that would 
enable them to adjust easily would be done while they are still in their 
own countries. However, it is simply not realistic to expect that this 
will happen unless the university has made special arrangements with 
a specific program sponsoring a student or group of students (which 
has happened in the past). The university that is interested in making 
the international students' experiences the best possible must 
therefore understand the importance of English language skills not only 
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in academic performance, but also in international student adjustment. 
The institution should consider providing opportunities for students to 
improve their language skills a high priority, proposing such 
opportunities and providing continuing support for them. 
A timely footnote to this discussion of communication skills is a 
recent decision by the Department of English at the university at which 
this study was conducted, made evidently in response to the 
institution-wide call to recognize and incorporate cultural diversity 
into university course offerings. The department will offer new 
sections of freshman level composition classes which will be open to 
American students and international students and limited to ten of 
each. The university must carefully follow the evolution of these 
courses and get feedback from both instructors and students about 
them. From the international undergraduates involved, the university 
will learn the usefulness of these courses in the development of their 
English language skills (and, one hopes, in fostering amicable 
relationships with their American classmates). As the courses prove 
to be successful in reaching their goals, the university must provide 
continuing support for them and for the development of courses with 
similar goals by other academic departments. 
Interpersonal relationships 
It seems almost impossible to discuss international students' 
English language communication skills without discussing their 
interpersonal relationships. This view is supported by earlier research 
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(Penn & Dunham, 1977; Kagan & Cohen, 1990) which also found a link 
between fluency in English and adjustment. Penn and Dunham (1977) 
believed that American students interested in pursuing relationships 
with international students were sometimes discouraged from doing so 
because of perceived barriers in communication brought on by 
international students' poor language skills. It stands to reason that 
developing cross-cultural personal relationships might also appear 
difficult from the perspective of International students, who may not 
feel confident in their ability to communicate well with Americans, or 
who have had unpleasant or embarrassing encounters with Americans 
that resulted from miscommunication or poor communication. In this 
study, some international students reported having successful 
interpersonal relationships with Americans. The findings of the study 
indicated a relationship between English language skills and 
interpersonal relationships with Americans. Whether good English 
language skills produced the communication ability necessary to form 
such relationships, or whether having the relationships fostered the 
acquisition of higher levels of proficiency in English is unclear. 
In addition, for the respondents in this study, there was also a 
relationship between their perceived self esteem at present and their 
relationships with Americans, the more of the latter they had, the 
higher their perceived self-esteem. 
Through the multiple regression performed in the study to predict 
international students' interpersonal relationships with Americans, 
four variables were identified as predictors. The strongest of these 
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was students' perceived oral/aural English language skills; the gender 
variable entered the regression next, then perceived self-esteem at 
present and integrative motivation for being in the United States 
entered. 
The findings in this study about international students' 
interpersonal relationships with Americans supported those in the 
literature which stated that such relationships facilitate adjustment 
(Furnham, 1988; Kamal, 1990; Mustaffa, 1990; Noury, 1970; Pedersen, 
1976; Selltiz, 1956; Spaulding, 1976; Surdam and Collins, 1984). In 
addition,the present study indicated that the international students 
who reported success in forming such relationships had a more positive 
attitude toward the people of the community in which the university is 
located. 
While the study looked at the interest and success international 
undergraduates at the university reported in developing relationships 
with Americans, it did not ask the students themselves to indicate the 
value of such relationships in helping them adjust. This topic certainly 
ought to be examined further, perhaps through discussions with 
individual students or groups of students. 
The literature reports that international students who want to 
have interpersonal relationships with Americans but who are unable to 
form them are frustrated and disappointed (Elenwo, 1988; Pedersen, 
1976; Thomas & Althen, 1989). Although in the present study students 
were asked about their interest in and the quantity of interpersonal 
relationships they had with Americans, they were not asked about what 
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they were doing in order to form such relationships. One could 
investigate further the students' hopes for relationships with 
Americans and the steps they take to form them. Even more interesting 
and useful would be to find out what those international students who 
report successful relationships with Americans have done to procure 
them. Are their American friends roommates, classmates, people with 
similar hobbies and leisure-time activities? How important are the 
casual relationships students form with people they see regularly, the 
"weak ties" mentioned by Adelman (1988)? What is the "secret of 
success" of students who have American friends and what tips can they 
give to their less successful peers? The experiences and behavior of 
students who were successful in developing friendships with 
Americans should be examined more closely and be compared with 
those of students who were not. When researchers can describe the 
behavior of international students who have made American friends, 
practitioners at institutions of higher education can then suggest 
strategies for international students to use in establishing and 
developing relationships with Americans. 
Unless the good fortune of the international students who are 
able to make American friends is simply serendipity, the cultural 
training mentioned in the literature (Bochner, 1986; Brislin, 1981; 
Meloni, 1986) can offer enlightenment about successful ways of making 
American friends. A university or college should pursue methods of 
providing international students with such training; therefore, more 
research is needed to analyze relationship-building between 
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international students and Americans so that information about it can 
be shared with international students. Even if international students 
are fluent in English, they often do not understand the dynamics of 
relationships among Americans. They do not know how to engage 
Americans and sometimes use techniques that are unsuccessful or even 
offensive to Americans. Definitions of friendship may vary from one 
culture to another and Americans are sometimes seen as shallow and 
insincere, calling acquaintances friends. The concept of friendship as 
seen through American eyes and the behavior it entails must be made 
clear to international students. Cultural information about Americans' 
interpersonal relationships and patterns of interaction would be useful 
for international students in understanding Americans' behavior. In 
addition, international students must be made to understand that 
Americans university students are often very single-minded, busy and 
concerned about their studies (which is not the case for university 
students in some other countries). 
Knowing that developing relationships with Americans is related 
to international student adjustment, a university or college interested 
in helping international students adjust should explore means of 
generating new, frequent, and better opportunities for international 
students to interact with and become close to Americans. There are 
numerous activities for doing so in place in the university community 
in which this study was done, yet they probably do not reach all those 
people who are interested. 
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Unfortunately, it is often difficult to find enough Americans who 
are interested in being involved with international students as host 
families, conversation partners or in other such programs to match up 
all the international students who want to participate. Expanding the 
number of community members who are involved in host family 
activities and other activities that enable international students to 
meet Americans is desirable. 
The university must undertake the task of encouraging Americans 
to befriend International students. When this does come about, it is 
usually because an American and an international student share a 
dormitory room, are in a class together, or are perhaps involved in the 
same church activities. The university should extend the efforts it is 
already making in its residence halls toward cross-cultural 
understanding, interest and acceptance among Americans of different 
ethnic or racial groups and advocate the same view of and behavior 
toward international students. This may seem a large task but the 
university has professionals and willing volunteers to assist in 
accomplishing it. The reward for the university for doing so could be 
high; if the international students make American friends and adjust 
well, they will encourage others from their own countries to enroll as 
students at this institution. 
A very successful program at this university is the cultural 
assistants program. A special fund has been set up for international 
students to work in a variety of campus offices. Part of the mission of 
this program is to provide an opportunity for university employees to 
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get to know an international student and to learn about that student's 
culture, and simply to be exposed to another culture. It is hoped that 
this will provide employees with a better understanding of 
international students in general. This program and any other that 
facilitates regular contact between international students and 
Americans should continue to be strongly supported by the university. 
While this study focused on international students' relationships 
with Americans, an initial goal was to explore the importance of 
relationships that the students had with people from their own 
countries and with other foreigners from countries other than their 
own. After a factor analysis was done on the survey items eliciting 
information about interpersonal relationships, the item referring to 
relationships not with people other than Americans and those not from 
the students' own countries was eliminated because of its low loading 
and because the reliability of the interpersonal relationships items 
was raised when it was deleted. However, because of its factor loading 
on the relationship factor, the survey item measuring relationships 
with co-nationals was not deleted. In this study, as students' interest, 
effort, and success in developing relationships with Americans 
increased, the percent of time they spent with co-nationals decreased. 
Thus, the co-nationals item was combined with the items measuring 
interest, effort and success in forming relationships with Americans 
to form the interpersonal relationships variable. 
However, in a sense it seems counter-intuitive not to consider 
relationships with co-nationals as a separate variable. Numerous 
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authors refer to relationships with co-nationals as a factor in 
adjustment (Brislin, 1981; Findsen, 1987; Greenberg, 1989), either as a 
help or a hindrance. It would be useful to examine in more detail the 
role international students feel such relationships play and to find out 
whether in their view these relationships aid or impede adjustment. 
One might also explore further the role of co-nationals in adjustment 
in terms of their being sharers of information about the university and 
the community, and about how to settle into and survive in both. This 
information may best be obtained be speaking directly with students 
about their experiences. 
Another issue not examined in the study was how International 
students who do not have large numbers of compatriots in the 
community and active, established organizations of students from their 
countries get the information they need to settle in. How do these 
people find out what they have to do to get settled enough and 
comfortable enough to be able to devote their time and energy to their 
studies? One assumes that doing so is important to international 
students. But before trying to examine this process, one should perhaps 
ascertain that it does indeed comand the students' attention, and that 
they make an effort to take care of daily, domestic needs. Again, such 
information may be obtainable by a more personal approach involving 
speaking directly with students and soliciting descriptive information 
about the role of their co-nationals in their adjustment. 
As mentioned earlier, because of the results of the factor 
analysis on the survey items about interpersonal relationships, this 
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study did not examine in depth the role of relationships the respondents 
had with other foreigners who are not from their own countries. Only 
17% of the students surveyed, however, indicated that they spent no 
time with other foreigners. The others said they spent from 25% to 
75% of their time with them. How students develop relationships with 
other foreigners should be examined in the future, as should the effects 
such relationships have on their adjustment experience and on what 
they do to adjust. 
The university at which this study was done offers an opportunity 
for international students to meet other foreigners that does not exist 
at every institution of higher education. At this university, many 
international students study in an intensive English language program 
before beginning their academic studies. Because of what this 
experience entails, one can speculate that the adjustment experiences 
of these students may well be quite different from those of students 
who have not been in that program. 
In a sense, students who study in that program may have a big 
advantage over those who do not for two reasons. First, the program, 
offers a cross-cultural orientation component over a period of weeks, 
extending through the initial few weeks of adjustment. During this 
time, topics known to be of interest and concern to international 
students are discussed. Second, the students in the program have 
intense, ongoing relationships with peers currently undergoing or 
having recently undergone the same kind of adjustment experience and 
facing the same kinds of problems and concerns about adjustment to 
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the United States, the community and the university. Being in the 
program provides them with a useful and supportive sounding-board for 
discussion of experiences they are having and clarification of aspects 
of the new culture or events they have not understood well or 
completely. 
Some of the students' classmates in the English language program 
may be from their own countries, but most are not. The peer support 
students experience from both compatriots and students from other 
countries while in the program is clearly very important to them. Many 
of their interpersonal relationships with other international students 
they become close to during this period continue throughout their 
entire stay in the community in which the university is located and 
beyond. It would be useful to speak with these students and to learn 
exactly what such relationships have meant to them in general and in 
their adjustment. 
The university could take a lesson from the intensive English 
program and develop new opportunities for international students to 
interact with other international students outside the classroom. 
Although a peer advisor program (in which students who have been 
enrolled for some time assist new students) is already in place, it does 
not reach a large proportion of the international students on campus. 
New programs could be developed in which international students are 
given the opportunity to meet other international students, whether 
from their own countries or from other countries, and maintain ongoing 
relationships through regularly scheduled meetings or informal get-
150 
togethers. Granted many students may not have the desire or time for 
participation in a regular, continuous orientation and support program, 
but there may still be others who would appreciate it. Those students 
who are interested and feel they would benefit from such a program 
would at least be offered the opportunity to do so. The chance to 
discuss adjustment concerns with fellow students going through 
similar experiences might alleviate some of the burden of adjustment 
for international students inclined to participate. 
If the university were able to arrange for Americans to 
participate in the orientation and support program in some way, 
perhaps in answering questions international students have about the 
culture and the community and giving an American perspective on 
various matters, such group-support programs would be even more 
valuable to international students. It is possible that group 
discussions of matters of concern may be peculiarly American, but it is 
clear from observation of the cross-cultural sessions in the intensive 
English program that many international, once given the opportunity to 
voice their questions and concerns, are willing and appear to enjoy and 
benefit from doing so. 
Self-esteem 
As previously mentioned, perceived English language skills were 
found to be significantly related to international students' perceived 
self-esteem at the present time. It is not surprising that if students 
can communicate well enough with others (either in their own language 
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or in Englisli) to form interpersonal relationships (with Americans, co-
nationals or others), they will be able to build friendly, supportive 
relationships that affirm their value as interesting, worthwhile human 
beings. Also, being able to use English well enough to succeed in 
everyday transactions without undue effort and to be successful in 
one's academic pursuits is surely an additional contributor to strong 
self-esteem. 
The most interesting aspect of the survey's findings about 
international students' perceived self-esteem was that in general 
students appeared to have experienced no significant change in self-
esteem since they had been in the United States. It had been predicted 
that self-esteem would decline as a result of the emotionally 
demanding task of adjustment. This result perhaps indicates that 
international students are indeed "robust" (Parr, 1991) and have 
brought with them a personality and ego strong enough to withstand 
whatever difficulty they face in adjustment. These characteristics 
may even have spurred them on to undertake the challenges of studying 
and living in the United States. 
Although the mean scores of the students' perceived self-esteem 
at home and at present were extremely close (40.97 and 40.95, 
respectively) in a few of the returned surveys a surprisingly large jump 
or decline in self-esteem scores was noted. One must be careful in 
attributing these differences to dramatic changes in perceptions of 
self-esteem. They may have appeared because the respondents were 
not accustomed to thinking about self-esteem or able to report about it 
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in tine way the researcher expected. They may also have occurred 
because the respondent simply did not understand the survey items. 
In any case, the topic merits further attention, especially 
because of the relationship between the students' perceived self-
esteem at the time they answered the questionnaire (no matter what it 
had been before they came to the United States) and their reported 
success in forming relationships with Americans, which in turn was 
related to their evaluation of their experience in the community in 
which the university is located. The literature review for this study 
indicated that issues of self-esteem among international sojourners do 
not appear to have been examined at great length, so a researcher 
interested in pursuing the topic would have to consider designing 
appropriate instruments or other techniques for measuring and 
discussing the self-esteem of international students. This would 
probably best be done by working in tandem with professionals in 
cross-cultural counseling, and by learning not only how to understand 
and discuss self-esteem in various cultures, but whether self-esteem 
is even a concept that can be examined, understood and discussed 
cross-culturally. 
Meanwhile, one could tackle less elusive self-esteem issues 
through fairly simple means. A researcher could elicit from 
international students their views on previously mentioned reports 
that international students have felt that Americans condescend to 
them. If they agreed that this was the case, one could encourage them 
to reflect upon and elaborate on the effect this has had on their morale 
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and self-esteem. Additionally, if the quality of students' perceived 
English language skills has affected their feelings about themselves, 
they could be asked to describe what they feel has happened to them. 
Regrettably, it may be difficult for a researcher to be sure that certain 
constructs are understood in the same way by foreign, non-native 
speakers of English. This fact, however, is an argument for using 
research techniques that involve talking with one's subjects in as 
comfortable, non-threatening an environment possible about the issues 
in question. One would then be able to clarify points that are not well 
understood and, without asking leading questions, more thoroughly 
pursue fruitful lines of questioning. 
Adjustment 
Adjustment to the community was measured by the international 
students' agreement or disagreement with statements about the city in 
which the university is located and aspects of their daily lives there, 
seen as an evaluation of their experience with the city itself and the 
people of the community. The factor analysis done on these survey 
items revealed two strong factors. One appeared to describe the 
students' perception of the city itself and the ease with which they 
could lead their daily lives and meet routine needs, or maintain 
religious or cultural practices there. The second variable described 
their perception of the people in the community. 
Analyses examining the relationships of other variables to the 
students' evaluation of their experience with the city revealed that 
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adjustment to the city could be predicted only from students'evaluation 
of their experience with the people of the community. 
The second variable, however, was related to the region the 
students came from, the experience with the city, gender, interpersonal 
relationships and perceived written and spoken language skills (as 
discussed above). This finding further indicates the importance of 
interpersonal relationships and of English language communication 
skills in international student adjustment. The students' evaluation of 
their experience with the people of the community in which the 
university is located was predictable from their evaluation of their 
experience with the city and with their interpersonal relationships 
with Americans, as shown in the stepwise multiple regression 
procedure done on this adjustment variable. One can see that students 
who felt able to communicate easily with Americans and develop 
relationships with them had a more positive evaluation of the people in 
the community. 
Further research on international student adjustment could be 
dons by eliciting more detailed information from the students about 
their perceptions of the important components of their adjustment 
experience. They could be asked to compare themselves with other 
international students they know, and to compare their experiences 
with those of others. If their experiences were different, what made 
them so? If students appear more or less positive about their 
experience than their peers, to what do they attribute that difference? 
What did they do differently during their time here? Such a line of 
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questioning would help pinpoint specific choices students made or 
events that took place that had a role in their adjustment. As has been 
pointed out, international students do not necessarily adjust in the 
same ways (Findsen, 1987). Being able to refer to an array of useful 
techniques defined by the students themselves would be beneficial to 
new generations of international students and to those interested in 
helping them adjust. 
Region 
One of the initial hypotheses of this study was that there would 
be a relationship between the region of the world international 
students came from and their evaluation of the city and the people, that 
is, their adjustment experience. As mentioned above, such a 
relationship was found with their reports of their experiences with the 
people of the community. The statistical analysis of the data about 
region showed that students from Latin America rated their 
experiences higher than students from either Asia or Africa. In 
addition, students from countries in the "Europe and other" category 
(European countries and New Zealand) had more positive experiences 
with the people of the community in which the university is located 
than students from Asia did. 
These findings support research which found that Europeans 
generally were better adapted than non-Europeans (Noury, 1970, that 
students from outside the western hemisphere generally had more 
problems in adjustment (Surdam & Collins, 1984), and that Africans 
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had the most difficulty in adjusting (Stafford, 1978). These findings 
also seem reasonable If one considers the extent to which cultures 
differ. Clearly, European cultures (or those of Canada, Australia, and 
New Zealand) have many more similarities to the American culture than 
do the cultures of African or Asian countries. Although students from 
those areas may appear rather "westernized", there are more profound 
cultural differences that must be overcome or adapted to in order to 
"adjust". 
In addition, issues of race, ethnicity and religion are not to be 
treated in a cavalier manner. Non-Caucasian students may well 
experience or perceive the racism that still troubles non-Caucasian 
American citizens, particularly in a medium-sized, midwestern town in 
a fairly conservative, culturally-homogenous state. The researcher and 
the educational institution must address the thorny issue of racism, 
and ask whether it may have had a role in the international students' 
experiences. A researcher may never really be able to find a definitive 
answer to questions about racial issues, but could certainly learn the 
perspective of international students regarding the existence of bias 
and discrimination. If prejudice exists, it may not be against any 
particular group, but toward foreigners in general. On the other hand, 
students who have had unpleasant experiences they attributed to racist 
attitudes may in reality simply have misunderstood events or words, 
and, once these were explained, understand them in a new, more 
accurate way. It might be very difficult to get in-depth information 
from international students about these issues through a questionnaire 
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like that which was used in this study. Interviews or groups 
discussions would more likely produce a more satisfactory 
understanding of the students' perceptions and experiences, in any 
case, institutions of higher education must examine the issue, evaluate 
its role in the adjustment of international students on their campuses, 
and take steps to ameliorate any situations not conducive to amicable 
relationships between international students and Americans. 
The fact that Latin American students appeared to have more 
positive reports of their experiences with the people of the community 
in which the university is located than Asian and African students did 
allows speculation that they are perhaps perceived as being closer 
"neighbors" and thus somehow less different or foreign to the people of 
the community. Many of them are not as obviously different in 
appearance from the residents of the town as Sub-Saharan Africans or 
Asians, so are not so quickly and easily perceived as being foreign. In 
addition, more people have a familiarity with and interest in the 
Spanish language that most Latin Americans speak. Thus, they are 
perhaps are more attracted to interaction with Latin Americans than to 
people who speak languages less familiar and less similar to English. 
Motivation 
One of the variables of chief interest in this study was the 
motivation that international students have for coming to the United 
States. It was believed that students with different types of 
motivation (and thus perhaps different strategies for adjusting) would 
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have different adjustment experiences, and would evaluate their 
experience with the city and people differently. Borrowing a paradigm 
from second-language learning research which appeared relevant to a 
discussion of international student motivation, three possible types of 
motivation for coming to the United States were distinguished. These 
were instrumental motivation, integrative motivation, and assimilative 
motivation. 
Before the relationships among the motivation of the 
international students for being in the United States and other 
variables were examined, an attempt was made to categorize the 
respondents by the type of motivation they had. However, very few 
showed a clear dominance of any one type of motivation; most showed a 
mix. Consequently, the plan to examine the adjustment experiences of 
students with different types of motivation was not carried out. 
When motivation was examined in terms of possible relationships 
between each type and other variables, the Pearson correlation done to 
examine such relationships revealed, interestingly, that for the 
subjects of this study, no significant relationship between the extent 
of a particular type of motivation and the other aspects of adjustment 
could be found. One would have to speculate that factors other than 
motivation for being in the United States may play a larger role in 
adjustment. The usefulness of the three types of motivation proposed 
in second-language learning research for examining international 
students' motivation and adjustment Is dubious. 
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Although the findings of this study did not reveal a significant 
relationship between the type of motivation international students had 
for being here and any of the other variables, it appears that motivation 
in second-language learning, from which these categories were 
borrowed, has been examined further and defined in new ways. These 
new definitions of motivation may be more appropriate and useful for 
examining the motivation of international students for being in the 
United States. It may well be that motivation will be found to be 
better related to international student adjustment if a new and 
different paradigm is used in future research. 
Act iv i t ies 
International students have a variety of means through which 
they can tackle the task of adjusting to the new country and culture. 
Stafford (1978) found that students used advising services, library 
services, foreign student advising services, and student health 
services, and were highly satisfied with them. A low percentage of 
students in his study needed the services but did not use them. 
One goal of this study was to find out the extent to which 
international students make use of various services and activities 
offered at the university. Also, in the university town in which this 
institution is located there are numerous programs and activities in 
which international students can participate, some designed 
specifically for them, others for the general public. Most are tied to 
the university and should be easily accessible to international 
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students. Although not all such programs offer opportunities to 
interact with American host nationals, many do, e.g., the 
Conversational English Program (an English language tutoring program). 
Friendships International (a host-family program), and Ports of Call 
(cultural displays by various international organizations. 
It was hypothesized in this study that international students who 
had high integrative or assimilative motivation would take advantage 
of a large number of programs, activities, and amenities in the 
community. In actual fact, the research data revealed that most 
students reported involvement in what appeared to be a rather low 
number of such activities. While there were thirty-five choices listed, 
the mean score on the programs and amenities variable (Activities) 
was only 8.2. 
The impression of low involvement in activities may be rather 
rash if one considers that a number of the activities listed were not 
really relevant to all international students, i.e., Japanese Conversation 
Classes (in which Japanese is taught by Japanese students), Friends of 
Foreign Wives, or some religious groups. Also, if one looks at the 
percentages of students with certain scores on the survey items used 
to measure program and activity use, one sees that about 77% (131) 
participated in from three to 11 of the activities listed. Students in 
general are quite busy most of the time, but they usually manage to 
engage in at least a few extracurricular activities. 
The expectation in the present study was that the international 
students who had high integrative or assimilative motivation and were 
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thus apparently Interested in the United States, in Americans and 
American culture, would, if not seek out, at least take advantage of 
reasonably well-publicized opportunities to meet Americans, to 
improve their English, and to share their own culture with Americans. 
The Pearson correlations among variables showed no such relationship 
between motivation and students' use of campus and community 
programs and amenities. In fact, participation in these activities was 
not significantly related to any of the major variables the study. This 
finding supports that of Surdam and Collins (1984), who said that 
although they had predicted that the adaptation of international 
students would be related to their participation in orientation 
programs at their institutions and their use of campus student 
services, there was, in fact, no significant relationship. 
With regard to the rate of participation in campus and community 
activities, many of the students surveyed may not have participated in 
them much because of time constraints imposed by their academic 
obligations. One might ask, however, whether they had gotten enough 
information about the programs and amenities that were available for 
them here. International students' participation in various activities 
might also be investigated more thoroughly than was done in this study 
by inquiring about how students find out about activities, whether or 
not they feel comfortable going to them and getting involved, and 
whether they were willing to go alone or would more readily have gone 
with others. An institution of higher education would then understand 
which activities students participated in more frequently, as well as 
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which they felt were enjoyable and worthwhile and which helped them 
adjust. If it appeared that advertisement of events and activities was 
inadequate, the university must develop outreach programs targeted at 
international students that invite them to participate, international 
students themselves should also be asked to identify the activities 
that they would recommend to other international students and those 
they would recommend the university continue, expand, or discontinue. 
Gender 
in previous research gender was found to be related to 
adjustment (Manese, Sedlacek & Leong, 1988; and Pruitt, 1978). In the 
present study, however, no significant correlation between gender and 
adjustment was found. However, this variable appeared very close to 
having a significant relationship with one measure of adjustment, 
students' evaluation of their experience with the people of the 
community in which the university is located (p=.057), with males 
giving slightly more positive evaluations than females. 
Although gender did not appear to have a significant relationship 
with other variables in this study, it is a topic that might be explored 
further, through more intense and detailed questioning and discussion. 
It would be interesting to see if American higher education gender 
issues currently of concern and under scrutiny also pertain to 
international students. Additionally, one could explore gender-issues 
particular to specific foreign cultures and examine their carry-over 
into international students' current status as students at an American 
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university. Understanding cultural expectations of males and females, 
learning how being a male international student is different from being 
a female international student, or what being a female student from 
different cultures is like could be quite useful to an institution in 
guiding the educational career paths of those students. 
Religion 
Both in the literature (Findsen, 1987; Pruitt, 1978) and 
professionals who work with international students (D. Peterson, 
personal communication, November 19, 1992) have mentioned the 
importance of religious organizations to international students and the 
support they may derive from the religious community to which they 
belong. In this community, where many international students belong 
to the Islamic mosque, it is still unclear to international student 
advisors how large a role the Islamic community has in facilitating its 
members' acclimation and in providing emotional and/or financial 
support. The same is true for the town's Korean and Chinese Christian 
churches, of which many international students are members. 
Therefore, the subjects of this study were asked about their 
involvement with a church or other religious, organization in the 
community. The researcher's goal was to try to determine whether 
local religious bodies played a particular role in helping students get 
settled, get oriented, and adjust. 
The initial hypothesis that there would be a relationship between 
involvement in a church or other religious organization and adjustment 
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was not corroborated by the findings of the study. The survey question 
about involvement in religious organizations asked simply whether 
respondents were or were not involved. Perhaps if it had been more 
specific and asked in which organizations they were involved, the 
amount of support (financial, emotional, or other) they received from 
specific organizations, a correlation between that support and the 
respondents' adjustment might have been found. It would have been 
interesting to find out if specific religious organizations were more 
aggressive in assisting their members' adjustment than others. Such 
issues should probably be investigated by interviewing students or 
more closely observing such institutions and their activities. 
Future research might indicate that religious organizations do 
have an important role in facilitating the adjustment of their 
international student members. If so, it is conceivable that the 
university could in some way work directly with those organizations to 
develop programs aimed specifically at-fostering the adjustment of 
international students. It is likely that international students who 
belong to such religious organizations have more direct contact with 
religious leaders and other members of the organization than they do 
with university administrators or other university staff. Those 
religious leaders could thus act as liaisons between the university and 
the international students. They could provide the university with 
cultural information and with information about the students' 
perceived needs that the students are not able to furnish the university 
administration directly. 
165 
Employment 
In this study, it was hypothesized that whether or not an 
international student was employed would be related to his/her 
adjustment. It was felt that employment would aid adjustment for two 
reasons. The first, as was discussed in earlier research (Brislin, 
1981), was that having a job would enable students to feel useful, and 
to help them develop a "niche" in the community that would make them 
feel at home and at ease. The second reason was that having a job 
would provide an opportunity both to interact with Americans on a 
regular basis and develop some sort of relationship with them, and to 
improve English language skills, which in itself would facilitate 
adjustment. 
When the role of employment was examined in the present study, 
no relationship with adjustment was found. Since the survey asked 
only whether or not the respondents were employed, and whether those 
that had jobs worked on or off campus, one can again speculate that 
probing further and asking the respondents more specific questions 
about their perception of how helpful being employed has been to their 
adjustment might have been useful and informative. 
Background 
Although researchers had found that age was related to 
adjustment (Kagan & Cohen, 1984), as were marital status and whether 
married students' spouses were with them or not (Findsen, 1987; 
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Schram & Lauver, 1988, Siegal, 1988; and Stafford, 1978), no 
significant relationship between age and adjustment or marital status 
and adjustment was found in this study. 
The role of the institution 
In general, identifying the responsibilities of an institution of 
higher education (and of the community, for that matter) toward its 
international students needs further attention and effort. The 
literature on international student adjustment discusses what the 
students have to do to adjust, but pays little attention to what colleges 
and communities ought to do to become inviting, welcoming places for 
International students. After admitting, and even recruiting 
international students, the institution must not leave their welfare 
entirely in the hands of instructors who may not have the time or 
interest in their international students to pay them particular 
attention, or to overworked, underbudgeted foreign student advising and 
student service offices. An addressing of the issues that make 
international students different from American students must be 
undertaken and included in institutional efforts to embrace and 
encourage diversity. A first step might be to ask the students 
themselves about the factors they believe made or would make their 
adjustment easier and their experience positive. Such studies have 
been done on a national scale (Lee, et al., 1981), but must be replicated 
and tailored to fit the individual institution. 
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The university must also work directly and closely with the 
representatives of the many international student organizations on 
campus as well as the international students' representative on the 
student government board to receive input from them about the needs 
and perceptions of the students they serve. 
Many universities already hold orientation sessions for 
international students, as does the one at which this study was 
conducted. In addition, at this institution, international students who 
will become teaching assistants are required to undergo training which 
includes presentation and discussion of cultural information. 
The university should examine these programs to find out to what 
depth cultural differences and issues are explored and explained, how 
information is presented, and for how long the supportive element of 
the programs extends. It should also seek evaluative information from 
the international students involved in any of these programs in order to 
find out how helpful they actually find them, or to rate the usefulness 
of various components of such programs. The structure of the programs 
and their content should be then be monitored by the university to 
ensure that they are useful and are reaching as large an audience as 
possible. All university programs that address the needs of 
international students require the philosophical and economic support 
of the institution in order to continue their task of disseminating 
information and preparing international students for their experience 
at the university and in the United States. 
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The study 
Aside from further investigation of some of the specific topics 
this study addressed, the study itself could be reproduced or amended 
and readministered differently, with a different focus and effects. 
The study assumed that adjustment was an important issue for 
international students, but again it would be reasonable and useful to 
confirm that this is indeed so before examining what adjustment 
entails or asking students to evaluate their experiences. 
It has been noted in the literature that the lives of international 
graduate students are somewhat different from those of 
undergraduates and even that graduates are more satisfied with certain 
aspects of their experience (Lee, et al., 1981). It would be interesting 
to administer the survey used in this study or something similar to 
international graduate students at the same institution, to see if there 
are differences in their adjustment experiences. One could then try to 
find out if graduate students indeed have ready-made "niches" that 
contribute to the ease of their adjustment. Are graduate students more 
likely to be under the wing of a major professor or advisor who assists 
them in adjusting, or to be married and have family concerns that shape 
their experience? 
The literature on adjustment has described the experience in 
terms of U or W-shaped curves that are common patterns adjustment 
takes. One could try to gauge which point the respondents felt they had 
reached on an adjustment curve, then administer the survey used in this 
study or a similar survey to people at different stages of adjusment. 
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Students' reports about the variables studied could then be compared 
and studied to see if there is a pattern of change in attitude and 
perceptions. Respondents' answers may vary according to how long 
they have been here; their experiences might improve or degenerate in a 
consistent fashion over time. 
The survey could also be administered in different educational 
settings, that is, at different sized institutions, at institutions in 
different sized communities, or at institutions located in areas with 
larger ethnic populations than are found in this community. One could 
then examine differences in the adjustment experience that might be 
related to the educational setting. This would be particularly useful 
because the survey's findings at this institution may not necessarily be 
generalizable to other institutions because of differences in the 
individual characteristics of each institution's international students. 
Finally, this survey did not ask the respondents outright how they 
felt about their adjustment experience, that is, whether they were 
happy or unhappy, satisfied or dissatisfied, pleased or disappointed 
with it. Even if this question had been asked, it might not have been 
possible to get satisfactory answers to these questions if students 
were reluctant to answer negatively, as is sometimes the case. 
Personal interviews with students would perhaps be a means for 
getting at what may be more emotionally-charged perceptions and 
descriptions of the experience. 
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Concluding comments 
This study of international undergraduate adjustment student 
adjustment undertook to examine a number of variables that were 
believed to have some relationship to the adjustment experience. Some 
of these variables were suggested by the literature and others by 
professionals who work with international students as advisors, 
counselors and instructors. During the study, it became clear that the 
process of international student adjustment is complex, involving 
several variables, the most Important of which appear to be the quality 
of the students' English language skills and their success in building 
interpersonal relationships with Americans. 
By necessity, this study was limited in the number of variables it 
could reasonably address. Future research should not only explore 
these variables in greater depth, but also examine issues that were 
excluded from this study, such as the living arrangements of 
international students and the concerns that arise when international 
students are accompanied by their families, if our understanding of 
international student adjustment is to grow and become a useful tool in 
ensuring that international students have the best experience possible 
in the community where they spend their time in the United States. 
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Last Name of Principal Investigator r/l K 
checklist for Allaebraenti and Time Schedule , 
The following are attached (please check): 
12. E3 Letter or wriuen siaiement to subJecU Indicating clearly! 
m) purpose of tJie rosenrch 
b) the use of any IdeniUier ctxles (nxTiej, H's), how they will bfl tised, »nd when they will be 
lemoved (see Item 17) 
c) an estimate of time needed for psinlcipaiion In the research and Ihe placé 
d) If applicable, location of llie research activity 
e) how you will ensure confidentiality 
0 In a longitudinal study, note when and how yoU will contact subjects later 
g) participation U voluntary; nonparticlpadon will not affect evaluadons of the subject 
13. • Consent form (if applicable) 
14.Q Letter of approval for research from cooperadng organizations or institutions (if applicable) 
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17. If applicable; anticipated date that Identifiers will be removed from completed survey Instruments and/or audio or visual 
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April 19. 1993 
Dear Inlernational Undergraduate: 
This questionnaire Is part of a study of International student 
adjustment at I.S.U. The purpose of this study Is to find out what 
your adjustment experience has been like, and what the university 
and community can do to help International students adjust. 
Your participation In the study Is very Important because you have 
been at I.S.U. for a year or more, and know the campus and çity of 
Ames well. 
The questionnaire will take about 20 minutes to complete. Your 
participation in the study is voluntary, but If you participate, you 
can contribute some Important Information that will help all 
International students at I.S.U. 
The questionnaire is confidential. Your name will not be used and 
your answers will be private. The number on the questionnaire will 
be used only to check your name off the list when you return the 
questionnaire. The number will be removed as soon as you return the 
questionnaire, and the data are recorded. The data will be 
summarized and reported in group terms only. 
Please complete the questionnaire and return it by April 29. 
Complete instructions for returning It are on the last page. 
Thank you very much for your help and cooperation. 
Sincerely. 
Mary F^arralt 
Doctoral Candidate 
Dr. William Woiansk 
International Education 
Progranis Professional Studies In Education 
Dr. E. Huba 
Professional Studies In 
Education 
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Questionnaire 
PART A: Reasons for coming to the United States 
Listed below are some of the reasons people have for coming to the 
United States to study. Please circle the number for each that 
indicates how important it is to you. 
very 
unimportant 
very 
important 
1. To get a degree. 
2. To become educated in my field. 
3. To get a good job in my home 
country. 
4. To get away from things at home. 
5. To be close to family or friends 
in the United States. 
6. Because my parents want me to, 
7. To become an educated person. 
8. To see the United States. 
9. To get to know Americans. 
10. To find out how people live 
in the United States. 
11. To have a chance to live in 
another country. 
12. To find out what student life is 
like here. 
13. To have new experiences. 
14. To meet many different kinds 
of people. 
15. To have American friends. 
16. To learn about American culture. 
17. To Improve my English. 
18. To think and behave as Americans 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
4 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
5 
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do. 2 3 4 5 
19. How likely is it that you might remain permanently in the 
U.S.? 
1. Definitely not. 
2. Very unlikely. 
3. Somewhat unlikely 
4. Undecided. 
5. Somewhat likely. 
6. Very likely. 
7. Definitely will. 
20. Which of the following might make you stay permanently in 
the U.S.? 
1. Political conflict at home. 
2. Not being able to find a job at home. 
3. A good job offer in the U.S. 
4. Marriage to a U.S. citizen. 
5. Family members' advice. 
6. Other situations (please specify): 
7. Nothing would make me stay 
Part B: Relationships with other people 
The following questions refer to your relationships with other 
people. For each question, please circle the answer that applies 
to you. 
permanently in the U.S. 
not 
interested 
very 
interested 
21. How interested are you in 
making friends with 
Americans? 
{Please circle.one.) 1 2 3 4 5 
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no effort a lot of 
effort 
22. How much of an 
effort do you make to make 
American friends? 
(Please circle one.) 1 2 3 4 5 
not very 
successful succesful 
23. How successful 
have you been in making 
friends with Americans? 
(Please circle one.) 1 2 3 4 5 
very very 
diff icult easy 
24. How easy is it for you 
to have conversations with 
Americans? (Please 
circle one.) 1 2 3 4 5 
none half a 11 
25. How much of your free 
time (when you are not in 
classes or at work) do you 
spend with people from your 
own country? 1 2 3 4 5 
none half all 
26. How much of your free 
time (when you are not in 
classes or at work) do you 
spend with Americans? 1 2 3 4 5 
27. How much of your free 
time (when you are not in 
classes or at work) do you 
spend with people from other 
countries (not Americans and 
not from your own country)? 1 2 3 4 5 
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28. Aside from your friends, about how many Americans do you 
know well enough to talk with casually when you see them? 
(including people who work in offices, dining areas, and 
dormitories on campus; people you know in town, e.g., 
hairdressers, store clerks, bus drivers,neighbors, landlords, 
etc.). (Please circle one.) 
1. 0 
2. 1 -5 
3. 6-10 
4. more than 10 
Part C: Self-description 
Here are some statements a person might make about 
himself/herself. For each question, please circle the answer 
that best describes you: 
I. When I was in my home country I felt this way: 
strongly strongly 
disagree agree 
29. I was a person of worth, 
at least on an equal level with 
others. 12 3 4 5 
30. I had a number of good 
qualities. 1 2 3 4 5 
31. in general, I was a failure. 1 2 3 4 5 
32. I was able to do things as well as 
most other people. 1 2 3 4 5 
33. I did not have much to be proud 
of. 1 2 3 4 5 
34. a positive attitude toward 
myself. 1 2 3 4 5 
35. in general, satisfied 
with myself. 1 2 3 4 5 
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36. I wished I could have more 
respect for myself. 1 
37. useless at times. 1 
38. at times, I was no good 
at all. 1 
Now I feel this way: 
strongly 
disagree 
39. I am a person of worth, 
at least on an equal level with . 1 
others. 
40. 1 have a number of good 
qualities. 1 
41. in general, I am a failure. 1 
42. I am able to do things as well as 
most other people. 1 
43. I do not have much to be 
proud of. 1 
44. a positive attitude toward 
myself. 1 
45. in general, satisfied with. 
myself. 1 
46. I wish I could have more 
respect for myself. 1 
47. useless at times. 
48. at times I am no good at all. 1 
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Part D: Living in Ames 
The following are statements that people have made about living 
in Ames. Please circle the answer that is closest to your 
opinion. 
strongly 
disagree 
49. I feel welcome in Ames 
50. People in Ames discriminate 
against me because I am 
a foreigner. 
51. People in Ames have learned 
something from me because 
I am a foreigner. 
52. Ames is a safe place for 
international students to live. 
53. In Ames, I can buy the food I like 
to eat. 
54. Ames has enough things for me 
to do in my free time. 
55. It is easy for me to practice my 
religion in Ames. 
56. It is easy to maintain my cultural 
traditions in Ames. 
57. I can participate easily in 
sports and/or other leisure 
activities I enjoy in Ames. 
58. I can get news from home 
easily in Ames. 
59. I can celebrate festivals 
and holidays from my 
country in Ames. 
60. Americans in Ames are friendly. 
61. Americans in Ames are polite 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
3 
3 
3 
3 
3 
3 
3 
3 
strongly 
agree 
^ 5 
4 
4 
4 
4 
4 
4 
4 
4 
5 
5 
5 
5 
5 
5 
5 
5 
3 4 5 
3 4 5 
63. 
64. 
65. 
66 
67 
68 
69 
70 
71 
72 
73 
74 
75 
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to foreigners. 1 
Americans in Ames are interested 
in learning about my country. 1 
Americans in Ames treat 
foreigners fairly. 1 
It is easy for me to 
solve everyday problems in 
Ames (shopping, car repair, 
insurance, mailing things, 
banking, buying things I need, 
etc.) 1 
People in Ames help me when 
I have problems. 1 
Americans in Ames sometimes 
misunderstand my actions. 1 
People from organizations 
such as churches or mosques 
have helped me a lot in Ames. 1 
Ames is a good place for 
international students to live. 1 
I would recommend that my 
friends live in Ames. 1 
Some things made it difficult 
for me to adjust in Ames. 1 
Some things made it easy for 
me to adjust in Ames. 1 
I feel relaxed living in Ames. 1 
I feel happy living in Ames. 1 
Life in Ames is difficult 
for me. 1 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
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strongly 
disagree 
76. It is easier for people of the 
opposite sex to live in Ames. 1 2 3 4 5 
strongly 
agree 
77. It Is easier for international 
students who live with 
Americans to adjust to Ames. 1 2 3 4 5 
78. The people I live with have 
Part E: Campus and community activities 
Here is a list of resources and activities available at I.S.U. and in 
Ames. 
Please circle the numbers of the ones that you and your 
family (if they are here) have used or participated in? 
79. Ames public library 
80. churches, mosque, synagogue 
81. clubs and organizations at I.S.U. 
82. Conversational English Program 
83. Cosmopolitan Club 
84. Cultural Assistants 
85. Cultural Respondents 
86. culture kits 
87. Friends of Foreign Wives 
88. Friendships International 
89. Intensive English and Orientation 
Program (please specify for 
how long): 
90. International Community Network 
91. International Food Fair 
92. International Friendship Fairs 
93. International Furniture Exchange 
helped me adjust to Ames. 1 2 3 4 5 
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94. International grocery stores 
95. International Student Council 
96. International Week 
96. Japanese Conversation Classes 
97. Minority and International 
Leadership Retreat 
98. local and campus newspapers 
100. OISS Orientation 
101. OISS Post-registration meetings 
102. Orientation Aides 
103. Outdoor Recreation Center 
104. Peer Advisors 
105. Ports of Call 
106. religious groups (please specify 
which ones): 
107. Other (please specify): 
Part F: Communication 
108. Which of the following best describes the language(s) you 
speak when you talk with people from your own country? 
(Please circle one.) 
1. my native language 
2 English 
3. both my native language and English 
4. another language 
109. How would you rate your abil ity to do the following? 
(Please circle one.) 
poor excellent 
1. understand everyday 
English 
2. speak everyday English 
1 2 3 4 5 
1 2 3 4 5 
3. 
4.  
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read everyday English 
write everyday English 
2 
2 
3 
3 
no 
diff iculty 
110. How much difficulty do you have 
in understanding Americans 
when they speak? 
(Please circle one.) 
no 
diff iculty 
101. How much difficulty do 
Americans seem to have in 
understanding you? 
(Please circle one.) 1 
4 
4 
5 
5 
a lot of 
difficulty 
a lot of 
difficulty 
Part G: Background information 
Please circle the answer that applies to you. 
103. How long have you lived in Ames? (Please circle one.) 
1. 12-17 months 
2. 18-23 months 
3. 24-35 months 
4. 30-35 months 
5. 36-41 months 
6. ^ 42-47 months 
7. 48 or more months 
104, Are you actively involved with a church or other religious 
organization in Ames. 
1. no 
2. yes 
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105. Do you have a job right now? (Please circle one.) 
1. no (Please go to question 107.) 
2. yes (Please go to question 106.) 
106. Where do you work? 
1. on campus 
2. off campus 
107. Which country are you from? 
108. Are you: 
1. male 
2. female 
109. Your age: 
1. 16-20 4 30-34 
2. 20-24 5 35 and over 
3. 25-29 
110. Where did you live most of your life? (Please circle one.) 
1. city 
2. small town 
3. vil lage 
4. farm 
5. other (Please specify): 
111.What is your marital status. (Please circle one.) 
1. single 
2. married; my spouse is with me. 
3. married; my spouse is not here with me. 
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112. What is your present university classification? (Please 
circle one.) 
1. freshman 
2. sophomore 
3. junior 
4. senior 
5. special: non-degree student 
6. other (Please specify): 
Please add any comments you have about your experiences in Ames: 
If you willing to be interviewed about some of the topics 
in this questionnaire, please fill out the enclosed postcard 
and put it in the mail. No postage is needed. 
If you would like to receive a summary of the results of this survey, 
please indicate that on the postcard, and put the postcard in the 
mail. 
Thank you very much for your cooperation and help. 
